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CLASSIFICATION OF MENTAL DEFICIENTS 
(ESPECIALLY OF GIRLS) 
FOR A SPECIAL CLASS CENTER 
I • 
Classification may be defined as "systematic arrange-
ment into classes." This implies the idea of grouping. 
If there is to be a grouping there must be some purpose in 
such grouping. Early groupings into school classes bore 
for their specific purpose teacher ease and comfort. A 
1dttle later in history, when Harvard College trained only 
for the ministry, when the apprenticeship system prevailed, 
vocation furnished the purpose. This was more or less of 
an analytical process. The child was "getting an educa-
tion" which was superimposed by grown-ups from the start. 
It is little wonder that the child warded off the attacks 
of such an education as much as possible, and sought refuge 
himself in ease. 
As changes have come about in the aims of education 
and emphasis has shifted from teacher and subject matter to 
the child, the process of classification has tal-:.en a syn-
thetic turn. The child and his capabilities are studied. 
Hfs possible futures are being explored. More and more 
acceptably is he fi~ling his niche in the world. The 
closer capabilities and possible futures can be linke~ up, 
the greater will be social progress and happiness. 
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Mental Deficients is a term used in this thesis to 
designate the pupils found in the public schools, who are 
so mentally and educationally below par that they do not 
give promise of advancing far beyond the standards of the 
primary grades; still they may be partially, if not wholly, 
self-supporting in their later lives. The term is used 
in a purposed attempt to do away with the use in this con-
nection of the term "feebleminded" with its varied and 
stigmatic interpretations. Even the word "deficient" car-
ries an implication of inability - to function, which cannot 
properly, and should not be applied to a human being until 
after life has given the try-out. A better term, one 
without a trace of implied stigma is awaited. 
Special Classes, Ungraded Classes, Binet Schools, 
Opportunity Classes, Special Help Classes, Special English 
Classes, Speech Classes, Classes for Eye Conservation, 
Classes for the Deaf, Make-up Classes for Retards, Open-air 
Classes, Review Schools,-- all are indicative of tremen-
dously intensifying interest in individual differences, in 
individual needs, and in classification. In this thesis 
the term Special Classes has reference only to classes for 
those whose intelligence quotients range from 50 to a pos-
sible 90. It is a fairly well established fact that 
those whose intelligence quotients fall much below 50 are 
in ordinary circumstances safer under the protection of the 
institution. Records of the State School for the Feeble-
-2-
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minded at waverley, Massachusetts, show that "institutional" 
cases re~ch the institution much quicker if refused admis-
sion to the special class or to the graded school. An 
"institutional" case, if protected in special classes until 
he is beyond school age, becomes at the time of discharge a 
serious menace to himself and a difficult problem for soci-
ety at large. Definite proof of this appears later in 
this thesis, in the follow-up of 101 graduates of a Special 
Class Center. Until classification is more carefully and 
scientifically worked out, the special classes, if their 
pupils are properly classified, can care for certain pupils 
with intelligence quotients of between 80 and 90 much bet-
ter than the grade classes. The special class teacher is 
trained to study and to attempt to cope with the problems 
which those cases present. Eventually clinic classes may 
better meet their needs; then the special classes will care 
for the cases with l~'s from 50 to 80. The line of demar-
cation at either end of the scale should be most elastic 
when applied to individual cases. Dickson's tabulation 
of intelligence quotients of 258 special class children of 
Oakland, California, shows a range of from 40 to 100. 95% 
of the cases fall between 50 and 90.* The intelligence 
quotients of the 90 special class children or· the Boston 
study, reported in this thesis, show a range of from 43 to 
83. 88% of the quotients fall between 50 and.-83~ 
*Dickson, Virgil E. Mental Tests and the Classroom 
Teacher. World Book Co. p. 145. 
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A Center has been interpreted by those in charge of 
special classes in many cities of the United States, in 
three different ways: first, a Center is a central place 
in which special pupils who live in widely separated dis-
tricts may go or be transported. This interpretation 
may or may not have to do with special classes for mental 
deficients. Second, a Center refers to groups of inde-
pendent special classes, under one roof. New York City 
had such groupings for a number of years. Third, a Cen-
ter is a group of classes, largely of adolescents, whose 
teachers and pupils are working together co-operatively 
for the uplift of the group and of each individual in the 
group. The data presented in this thesis i·s from a Center 
of the t~ird type. 
With the present conception of the kinds of training 
which are of value to pupils of such a center, three classes 
would be the smallest number that could co-operate in this 
way. Authorities differ as to the most desirable number 
in each class. From my own experience, it would seem that 
a teacher in a well organized center can work as advanta-
geously with 18 to 20 pupils, as a teacher with a less 
carefully selected group can work with 12 to 15. As the 
number of classes is increased within a center beyond 6 or 
7, the intimate contact of each child with the leader of 
the center is lessened. This means much more to the men-
• 
• 
tally deficient than to the normal child. 
The following, then, is a more clearly defined state-
ment of the subject: Carefully planned grouping of ado-
lescent girls whose intelligence quotients lie between 50 
and 90, in a small, centrally located school where pupils 
enjoy, share in, and profit by experiences which promise 
to prove valuable to them in the emergencies of later life • 
-5 .. 
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I I. 
On April 2t 1924• the following questionnaire was 
sent to Superintendents of Schools or Heads of Measure-
ment Departments in 141 cities in the United States. 
(The 141 cities were selected from those listed by the 
United States Bureau of Education* as conducting special 
classes for retarded or backward or mentally deficient 
pupils.} 
• 
1. . How many Special Class Centers for the !;'fentally 
Retarded or Deficient have you? 
(A Center meaning three or more classes 
grouped and working together. ·) 
Number of classes in each Center? 
Sexes, and range of ages of pupils? 
Nationalities? 
2. Who chooses the pupils for a Center? 
3. What is the process? 
4. Are mental tests given? If so, what tests? 
And who gives them? 
5. What are the findings from the data obtained 
from -such tests? 
6. Are printed reports available? 
7. What types of pupils are admitted to a Center? 
8. What types are rejected? 
9 • On what bases are classes within a Center divided? 
10. Do you know of other Centers organized since 1922? 
Who is in charge of them? 
*Schools and Classes for Feeble-Minded and Subnormal Children. 
Bulletin No. 59, 1923. Published in 1924 for the. Department 
of the Interior, Bureau of Education, Washington, D. C. 
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Replies, very carefull y worked out, were returned 
from 114 cities. The summary of these replies follows: 
Question 1 • Centers. 
Number of Centers located. 140 in 48 c i ties. 
Number of Classes in a Center. 
Many cities did not report the exact 
number of c1aases in their centers. 
Reports did .come from 60 centers. 
These reports gave the following dis-
tribution: 
No. of Classes 
in a Center , No. of Centers 
15 
14 
13 
12 
11 
10 
9 
8 
7-
6 
5 
4 
3 
--- - --------------- - --~-
------------------------
---------------------- --
--- - ----------~---------
~-~---------------------
------------------------
--- ------------------- - ~ 
------------------------
-----------------------~ Total 
1 
1 
0 
1 
0 
l 
0 
0 
3-
6 
15 
21 
11 
bO 
Highest number ----------------- 15 
Median ---------- - ------- -- ---~- 4 
Lowest - -- - - ------------------ ~ · 3 
Making all ow·anee for reports from 18 
centers in each of which one more clas s 
was soon to be organized, the median num-
ber of classes now in a center may be 5. 
-7-
Se:x:es. There are not as many centers for girls 
only as for boys or for both boys and 
• 
girls. "Usually in the same center, 
but in different classes", was a major-
ity report. 
Ages. They parallel the compulsory school age. 
Nationalities. There are very few American 
children in the classes. The foreign-
era are such as the location of the 
cities implies. 
Q,uestion ~· Persons who select Cases. 
Persons who select Cases No. of Cities 
Trained Supervisors 20 
Psychologists or 
Trained Clinicians 19 
State Examiners 5 
Principals or Untrained 
Teachers ~ 
Total 48 
Q,uestion 3. Process of Selection. 
The grade teacher, principal, school nurse or 
• 
social worker first notes the bacb~ardness • 
Wherever clinics are available pupils are re-
ferred to them, or to a psychologist. 
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In the places where untrained persons must make 
decisions, the classes are simply detention 
places for the unfit. 
Question 4. Tests. 
36 of the 48 cities report the use of and reli-
ance upon either Goddard or Stanford 
Revision of Binet-Simon Individual Intelli-
gence Tests. 
Reports from clinics show that the usual 
clinical procedures are followed, batteries 
of tests being given to each case. 
Tests especially commended in reports from clinics 
are: 
Individual: 
Binet-Simon, Stanford Revision. 
Bine~-Simon, Herring Revision. 
Form Board, Seguin. 
Healy Construction, A and B. 
Group: 
Dearborn Intelligence, Primary. 
Detroit Kindergarten. 
Detroit First Grade. 
Detroit Army Alpha. 
Haggerty, Delta l and Delta 2. 
-9-
National Intelligence, A and B. 
Otis Primary Intell igence. 
Pintner-Cunningham Primary. 
Pressey Mental Survey, Primer 
Scale. 
Terman Group. 
Question 2· Findings• 
Only leading cities made an attempt at interpret-
ing the question. 
Several leading cities report "Data is on fi l e, 
and at the disposal of the Special Class 
teacher. Deductions are not made yet." 
Meta L. Anderson, who is in charge of the Binet 
Schools of Newark, New Jersey, contributes 
a report of a study which has continued for 
eight years on Fluctuation in I~'s of pupils 
in her Binet classes.* 
Lauretta Stanton of Buffalo writes, "Individual 
tests conf i r m the findings of group tests in 
superior and subnormal children." 
Several report that "more boys reach the clinics 
than girls." 
*Anderson, Meta L. A Study of t he Data from Repeated Mental 
Examination of 200 Defective Children. 
Journal of Applied Psychology. Vol. VII, 
March 1923, pp. 54-64. 
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Several · report that "Physical conditions do not 
seem to have much connection with mental 
defect." 
~uestion 6. Printed Reports. 
Very little printed matter on the subject is 
available. Busy workers on the problem 
have as yet done little writing. 
There is an occasional section in Superinten-
dents' Reports of Special Class Depart-
ments. 
The National Committee on Mental Hygiene is soon 
to publish a bibliography on Special 
Classes. 
Q,uestion 8. Types. 
The types of cases admitted and rejected are 
greatly influenced in many states by legis-
lation. 
Only 8 of the 48 cities report the rejection of 
or refusal of admission to cases with I ~'s 
below 50. 
Four cities frankly admit that they take any and 
all cases that come, regardless of M A's 
or I Q,' s. 
Cities with strong clinics report definite limi-
tations of 50 to 80, or 50 to 85 I Q,. 
-11-
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Question 9. Bases of Class Division. 
All agree that mental age and intelligence quo-
tient, even plus academic ability, are not · 
criteria enough for classification. There 
is an emotional, or social reaction that 
needs more study and interpretation. 
The late Dr. Walter E. Fernald wrote, under date 
of April 29, 1924: "You of course realize 
that most of our plans * * * * are based 
upon psychological findings, plus the per-
sonality and character study, plus the 
patient's home and other environments, etc. 
Every individual is a new one and his needs 
are just as individual." 
Dr. Arnold L. Gesell of the Yale Psychological 
Clinic writes: "The factor of vocational 
capacity and capacity to make social adjust-
ments are of special importance with respect 
to classification." 
Q,uestion 10. Knowledge of other Centers and their 
work. 
A large number of centers are struggling along 
without knowledge of what others have done 
or are doing. From these came expressions 
of intense interest in the questionnaire 
-12-
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and requests for opportunity to know later 
the material in this thesis. 
In conne.ction with the ques tionnaire much material has 
been voluntarily contributed as to conditions of work in 
Special Classes, status of teachers, curricula, e:tc. Through 
this mass of material, can be very easily traced the history 
of the growth of Special Classe s for the Mentally Retarded 
and Deficient in the United Stat es. Early work revolved 
about the thought of a few great institution leaders. 
Waverley, Faribault, Vineland, were sources. Teachers 
traine~ in those institutions have spread the work through-
out the country. As need for · clinical, scientific help 
has arisen universities have led in furnishing workers. 
To-day, the best special class work is being done by those 
who are located geographically near the institutions or 
universities, or have been trained by them. 
The very fact that authori t ies differ on such subjects 
as Segregation of the Mentally Deficient in Spec i al Classes, 
Maximum and Minimum Curr iculum, Admission Requirements for 
Junior High School, gives evidence again of progressive 
thought on individual differences and individual aptitudes, 
and emphasizes the great value t o normal individuals of 
studies and work on the problems presented by the mentally 
deficient. 
-13-
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III. 
Tally of Special Class Pupils in Boston Public Schools. 
On October 1, 1924, a tally was made of the sources 
from which 1875 pupils entered Boston Special Classes. 
These pupils had been passed upon by;.-the Medical Inspector 
of Special Classes, after they had been recommended for 
test by teacher, school master, school nurse or social 
worker. These pupils are the population of 96 classes. 
This number includes four centers. One center is for 
girls only, two are for boys only, and one is for both 
girls and boys. Each of 52 school districts supported 
at least one special class. Two more districts now have 
newly organized classes. Eighteen districts, largely 
the schools attended by American children, have as yet no 
special class service. Perhaps American parents can 
cope with the problema of their retarded children better 
than can foreign-born parents. Nevertheless, the 
problems of the education of American as well as of for-
eign mental deficients must be met. 
-14-
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The summary of the tally follows: -
Sources 
from which pupils have 
entered Sp. Cl. 
From Kindergarten 
" Grade I 
" Grade II 
" Grade III 
" Grade IV 
" Grade V 
" Grade VI 
II Special English or 
II 
" 
" 
tl 
" 
" 
" 
Ungraded Classes 
Boston Parochial Schools 
Outside of Boston 
State School 
State Board 
Horace Mann School for Deaf 
Home directly 
Unlocated sources 
Total 
No. of S~. Cl. Cases 
3 
506 
560 
321 
196 
68 
22 
36 
76 
55 
1 
1 
2 
9 
19 
1875 
• 
57% of the cases were detected in and placed fr om 
Grades I and II • 
74% of the cases were dete cted in and placed from . 
Grades I, II and III. 
From much observation of pl acings in special classes 
from Grades II and III, it appears that most of the cases 
were probably recognized in Grade I, but v1ere left in 
graded school to be further exp erimented upon probabl y at 
a parent's request. (Massachusetts law endorses parental 
authority in such matters.) 
Terman wr i tes : "Children are sent to school not 
when they are mature enough to l earn what is taught, but 
when they have l ived six times t hree hundred and sixty-
f i ve days."* As long as this is true of our American 
public schools, Grade I must continue t o contribute the 
major share of candidates for s pecial classes. Chrono-
logical age is not the best criterion of readiness to 
begin a school career. 
Scientific diagnosis of ab i lities should be made at 
the time of entrance to Grade I. This diagnosis should 
be followed by immediate and authoritative placing. 
Parents should know and apprec iate the meaning of early 
diagnosis. Earl y placing means far more than merely the 
*Terman, Lewis M. The Poss i bil i ties and Limitations 
of Training. Journal of Educational 
Research, Vol . X, No. 5, December 1924. 
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preservation to the retarded chi ld of his limited time for 
mental progress. It means that he will grow to be a crea-
ture of entirely different habi t s and responses when he is 
removed from the constant facing of failure to an atmos-
phere where his best, small as t hat best may be, can be 
appreciated and fostered. It means conservation of the 
normal child's time to a degree at present understood only 
by teachers of normal children who have felt the relief 
resulting from the removal of r e tards. 
-17-
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IV. 
Analytical Study of Classification in a 
Special Class Center for Girls 
The school* is located in the geographical center of 
five Boston school districts and is easily reached by elec-
tric cars from all parts of the city. Before atte~pting 
organization, the over-age children of the immediate 
district were carefully tested in January, 1913, by the 
Goddard Binet-Simon Test. It was planned to serve the 
pupils nearest the school first. 3.7% of these over-age 
children proved to be three years or more retarded. 
These figures were probably not at all typical of the en-
tire city. The district was badly congested and many of 
the homes were very poor. From these retards were se-
lected the youngest, enough for two classes. Neighboring 
districts contributed to another class. Three more 
classes were made up of pupils from any and all parts of 
the city. Sexes were not separated. 
The pupils of the six classes were then graded in 
classes according to mental age , and grouped within classes 
according to intelligence quotient. This grouping, although 
not satisfactory, continued un t il 1915 when it seemed best 
for purposes of appropriate handwork to separate the sexes. 
The boys became the nucleus of a boys• center, and girls 
from distant districts filled t he vacancies. The total num-
*Frances E. Willard School, Boston. 
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ber of girls was kept at 90, the capacity of the bui l ding. 
There were great differences in ability between the 
twelve-year-old girl with a ment al age of eight, who had 
sat in grade classrooms up to t he fourth grade, and the 
twelve-year-old girl who had enj oyed fewer years in grade 
school and several years in a special class. The problem 
of making the needed differentia tions for training was tre-
mendous. To-day very few girl s are permitted to enter the 
center directly from a graded s chool. Most of the candidates 
have been pupils in a single special class. Any t welve-year-
old girl, pupil of a. special cla s·s, becomes automatically a 
candidate for the girls' center , though there may be good 
reasons which will prevent her entering the center. 
Some criterion other than mental age and intelligence 
quotient was needed for making group divisions within the 
center. The healthy, overgrown girl of fourteen with a men-
tal age of eight was as much out -of-place with younger girls 
whose mentality was eight, and !'lith whom she could compete 
i n academic and hand tasks, as she had been in the graded 
school. At once the problem r esolved itself into a perpet-
ual study of individual differences, individual needs, and 
indi vi.dual placing. 
When a new girl enters to-day she is placed in as low 
a class as her record makes it seem possible fo r her to 
profitably work,-- in a class w ere she ~ ££ the wor k. 
This gives at once the necessary success basis, and she 
-19-
sees the added opportunity of several promotions ahead be-
fore she must leave the highest class when she is sixteen 
years of age. 
The following study for pur poses of classification 
within the center was made between January 15, 1925, and 
February 18, 1925, with the exception of the giving of 
Haggerty Tests, Delta 1 and Del t a 2. Those tests were 
given during the first week of November, 1924. If the 
scores of the several group tes t s were to be .scientifi-
cally compared, weighting would be necessary for the dif-
ference in time, though we do not know yet the amount of 
weighting for such a special gr oup. 
A complete study should cover physical, mental, and 
social conditions for each child. Present indications 
are that the mentally deficient child suffers no greater 
physical handicaps than his normal neighbor. It is not 
unusual for a special class group to win honors for perfec-
tion of physique. This group of girls was found by the 
Forsyth Dental Clinic to have far less dental troubles than 
a similar number of normal girl s of the district. Other 
hospital clinics have made simil ar reports. F:or this 
reason this study omitted physical diagnosis, though it 
does not minimize the prime need of immediate attention 
to the physical incapacities of individuals. The study 
began with mental testing and measurement of 90 girls, and 
reaches over into the social fi eld. 
-20-
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(a) 
(b) 
~ 
BIRTHPLACES AND PARENTAGE OF THE 90 GIRLS 
Birthplaces 
United 
States 
1 Italy 
2 Ireland 
3 Russia 
4 Lithuania 
5 Canada (Fr. ) 
6 Scotland 
7 Belgium 
8 England 
9 France 
10 Greece 
Number of 
Children 
White Colored 
59 22 
4 
1 l 
l 
11 Newfoundland l 
12 Poland 1 
13 Portugal 
14 Germany 
15 West Indies 
---
Totals 67 23 
-21-
Number of 
Fathers 
White Colored 
18 21 
22 
' 
' 3 
3 l(Eng.) 
3 
l 
1 
1 
l 
l 
l 
l 
l 
-
...!. 
67 23 
Number of 
Mothers 
White Colored 
14 22 
23 
8 
' 3 
3 l(EngJ 
3 
1 
2 
l 
1 
l 
2 
67 23 
• 
Only one child is an Ameri can of the third generation. 
There is little mixing of nationalities. One Por tu-
guese father is reported to have married an American. 
This woman's birthplace, however , was on a street inhab-
ited only by Portuguese. 
One Italian father took an Irish wife. 
One German father took an I rish wife. 
One Irish father took an American wife. 
Other than in these three cases, no mixing of nation-
alities can be traced. 
Of the 59 white girls born in the United States 51 
bear names that give distinct evidence of their foreign 
origin. 
Distribution of Chro~ogical Ages: 
(Age 8 = from 76 to 8,) 
Ages 
16 
15 
14 
13 
12 
ll 
10 
9 
8 
Tmtal number scored 
Oldest 
Median age 
Youngest 
Fr. 
-
14 
24 
14 
25 
6 
4 
2 
0 
..1. 
90 
16 yrs. 
14.5 yrs. 
8 yrs. 
Distribution of the Number of Years in School: 
• (This means actual time of presence in the schoolroom. 
A year is counted as 32 weeks. ) 
Years in School Fr. 
11 to 12 3 
10 to 11 7 
9 to 10 6 
8 to 9 11 
7 to 8 10 
6 to 7 8 
5 to 6 8 
4 to 5 12 
3 to 4 6 ., 
2 to 3 10 
l to 2 4 
-
Total 85 
Imperfect records 5 
Longest time 11-l/2 yrs. 
-- -
Median time 6.3 yrs. 
.. Shortest time l yr. 
-23-
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This study brought out the fact that the ages of many 
of these gin~s were falsely entered in Kindergarten. 
This fact alone may show a fertile source of retardation. 
Now birth certificates are requi red at entrance to school. 
The low record of some girl s is due to poor attendance. 
This is often not the fault of the girl but of her foreign 
parent who values a little scrubbing at home more than she 
does the education of her child. 
A striking criticism of pas t classifications and of 
inelasticity of curricula appear s, when one finds among 
these girls those who have been in actual attendance in 
school 10, 11 and 11-1/2 years, and to-day have only sec-
on4 and third grade academic ab i lity. They all have 
other abil~ties which, no doubt . might have been better 
fostered had the girls been properly placed as soon as 
they were recognized as academic retards. Those in con-
trol of school finances should realize that although 
Special Classes, and especially properly equipped centers, 
are very expensive, states are bearing heavy financial and 
social burdens because of improperly placed retards. 
Homes and Recreations of the Girls: 
Six of the girls live in one-family houses. 
With very few exceptions, the rest live in three and 
four-tenement houses in the congested areas of the city. 
~24-
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The number of persons in each family ranges from 2 to 
14. There are more families of 7 or 8 members than of 
other numbers • 
The Italian girls are living in the most crowded quar-
ters. One Italian girl is one of ten who live in four 
rooms. Another is one of eleven who live in four rooms. 
Splendid results of social service work are to be seen 
on every hand, when one studies the recreations of the chil-
dren. Comparatively few of the girls play on the streets. 
With two exceptions, the parents welcome playmates to the 
home, where games are played, t he graphophone entertains, 
and where even fudge is made. Many of the girls belong to 
gymnasium or dancing classes, or to clubs, connected with 
the Settlement Houses or with Church. 
The ~oving pictures are the greatest outside attrac-
tion. The following is the report of the girls themselves 
of the numbe~ of percformances they attend regularly each 
week. The figures are probably accurate, as they were 
checked for three successive weeks by reports on pictures 
actually seen. 
Number of 
Performances per wk. 
1 
2 
3 
4 
Total number reporting 
Number of Girls 
70 
8 
4 
...1. 
83 
• 
• 
The following report of bed-time hours has been veri-
fied by parents: 
Bed Times Number of Girls 
No special time ~too late~ 
usually 7 
10:30 l 
10:00 8 
9:30 9 
9:00 19 
8:30 8 
8:00 ll 
7:30 3 
7:00 
....i 
T:otal 71 
The Italian girls are kept up late by the late frolics 
of the guests of older members of the family. This may 
explain the fact that nearly all of the tardy marks of the 
s chool are made by Italian girls . 
For purposes of testing the girls were grouped into 
f ive classes of 18 girls each. Under school conditions 
the sixth group is the domestic science class. 
It seemed from experience with the girls in their pres-
ent grouping that the two oldes t classes could profi t ably 
take ·Haggerty Intelligence Exami nation, Delta 2; and that 
• 
the three lower classes could better take Delta 1. This 
was tried. Individual differences proved the theory 
wrong. Those who scored lower than the norms given on 
Delta 2 were retested by Delta 1, and those who scored 
higher than the norms in the Delta 1 groups were given 
Delta 2. In several cases there was as much as two years 
difference in mental age between the scorings of the same 
child on Delta 1 and Delta 2. If this were a test of 
normal children it would seem that the tests overlapped in 
some way. However, each girl whose scores were at great 
variance, is an active, unstable neurotic type of girl. One 
is hard of hearing. The general inability of the girls to 
interpret the printed page makes some of these tests unsat-
isfactory for these particular girls. 
The distribution of scores follows: 
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Distribution of Scores: 
Haggerty Intelligence Examination 
Scores 
100 - 109 
90 -· 99 80 ... 89 
70 .. 79 
60 - 69 
50- 59 
40- 49 
30 - 39 
20 - 29 
10 - 19 
0- 9 
Maximum score 
Highest score 
Median score 
Lowest score 
Scores 
100 • 109 
90 ... 99 
80 - 89 
?0 - 79 60 - 69 
5'0 - 59 40 ... 49 
30 .. 39 
20 - 29 10 .. 19 
0 - 9 
Maximum score 
Highest score 
Median score 
Lowest score 
Delta I . 
Number tested 
Delta I I . 
Number tested 
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Frequencies 
0 
1 
1; 
6 
4 
6 
-4 
6 
11 
1 
-1 
43 
119 
99 
51.3 
1 
Frequencies 
0 
2 
4 
9 
8 
12 
7 
4 
6 
1 
1 
-
54 
176 
93 
53 
9 
•• 
From the list of tests rec ommended as valuable by the 
various clinics in answer to the questionnaire, four more 
group tests were chosen. None of the four presupposes 
the ability to read. Twenty-f i ve to thirty pupils were 
tested at one time. Distribution of the scores follows: 
1. Dearborn Group Testa of Intelligence, 
Series I, Examination A. 
Scores 
180 .... 189 
1?0 .. 179 
160 - 169 
150 - 159 
140 - 149 
130 - 139 
-120 - 129 
110 - 119 
100 - 109 
90 .. 99 
80 - 89 
70 - 79 
60- 69 
50 - 59 
40 ... 49 
30- 39 
20- 29 
Maximum credits 
High 
Medium 
Low 
Total number tested 
-29-
Frequencies 
0 
1 
2 
4l-
3 
2 
11 
12 
11 
5 
5 
3 
5 
4 
1 
2 
1 
-
72 
202 
176 
109 
22 
2. Pressey Mental Survey, Primer Scale. 
Sco-res 
90 - 99 
80 - 89 
70 ... -79 
60 - 69 
50 - 59 
40- 49 
30 - 39 
20 ... 29 
10 - 19 
Maximum score 
High 
Median 
Low 
Total number tested 
3. Pintner-Cunninghrum Primary Mental Test. 
Scores 
50 .. 59 
40 - 49 30 ... 39 
20 w 29 
10 - 19 
Maximum score 
High 
Median 
Low 
Total number tested 
Frequencies 
0 
6 
15 
9 
14 
6 
7 
2 
....l. 
60 
100 
87 
60 
14 
Frequencies 
10 
4l-
16 
6 
0 
-
73 
59 
55 
43.5 22.5 
In the complete tally of the raw scores of the Pintner-
Cunningham Test the largest frequency was 6. Most of the 
frequenciBs were 1 to 2. This is one more proof that indi-
vidual test and individual adjustment is necessary for 
intelligent classification of this group of girls. 
• 
• 
4. Otis Group Intelligence Scale, Primary Examination. 
Scores 
70 - 79 
60 - 69 
50 - 59 
40 - 49 
30 - 39 
20 ... 29 
10 - 19 
0 - 9 
Maximum score 
High 
Median 
Low 
Total number tested 
Frequencies 
6 
15 
17 
19 11 
2 
1 
0 
71 
85 
79 51.5 
13 
Variations in the number tested by the different tests 
was due to unusual absence because of "colds." It was not 
possible to get advantageous conditions again in time for a 
re-test. 
Every child apparently put f orth her. very best effort 
on every test. All enjoyed it t horoughly. The best work 
was done on tests to which there was some "carry-over" from 
training given in the special classes. Surprisingly few 
failed on the time-telling test of the Dearborn Tests. Test 
III of the Pressey Scale, the "Form Board Test ••, was per-
fectly done as far as time permi t ted. A few did not finish 
within the time • Test 5 of the Pintner-Cunningham Test was 
exceptionally successful. This is the one in which similar 
parts of a picture are identified. Those who did not do 
well on this are the over-imaginative, story-telling, or 
seemingly untruthful girls. The Association Test of the 
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Otis Intelligence Scale was perf ectly done by 68 of the 71 
tested. For most, it was the only perfect page of the 
test. 
MENTAL AGES 
Distribut ion of Scores from Five Tests : 
i. Haggerty Intelligence, Delta I. 
:MA' s Fr. 
- · -
14 1 
13 1 
12 4 
11 2 
10 9 
~ ' 19 7 1 
-
Number scored 42 
High 14 
Median 9. 2 
LOV/ 7 
One paper scored only 1, so could no t be rated 
The girl had never taken a test before, is extremely 
grade, and does not read. It was possible to score 
later on the non-academic tests. 
2. Haggerty Intelligence, Delta II. 
MA' B 
-
11 
10 
9 
8 
7 
High 
Median 
Low 
Number scored 
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Ft. ~ 
-
0 
14 
lG 
16 
14 
-
5'4 
10 
8.8 
7 
for MA. 
low 
her 
• 
3. Dearborn Group Testa of Intelligence. 
Scores in :Months 
160 ... 169 
150 - 159 
140 - 149 
130 - 139 
120 ... 129 
110 ... 119 
100 - 109 
90 ... 99 
80 - 89 
70 ... 79 
High 
Me d. 
Low 
Number scored 
Not scored (deaf) 
Number tested 
15'2 mos. 
101.4 " 
70 " 
_Frequencies 
0 
1 
1 
3 
3 
8 
22 
16 
12 
4 
-
70 
2 
-
4. Pintner-Cunninghrum Primary Mental Test. 
:MAl s E!:· 
-
9 7 
8 40 
-7 13 
6 
..1. 
-
Number scored 67 
Above the range of 
given norms ~ 
Total number tested 73 
High 9 
Me d. 84 
Low 63 
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5. Otis Primary Mental Test. 
:MA•s Fr. 
-
12 1 
• 11 4 10 16 
9 22 
8 20 
7 6 
6 1 
-
Number scored 70 
Not scored (deaf) 1 
-
Total number tested 71 
High 124 
Me d. 95 
Low 63 
Distribution of Intelligence Quot ients: 
Distribution of Scores from Five Tests: 
1. Haggerty Intelligence Tests, Delta I. 
~ ·Fr. 
·.-
90 - 99 0 
80 - 89 9 
7iJ - 79 4 60 .. 69 12 
50 - 59 14 40 .. 49 _g 
Number scored 41 
Not scored 2 
-
·-
Number tested 43 
High 87 
· -
Me d. 63.8 
Low 43 
2. Haggerty Intelligence Tests , Delta II. 
.!S!1!. Fr. 
-
100 ... 109 0 
90 ... 99 1 
80 - 89 1 
70 - 79 15 
60 - 69 16 
50 .. 59 18 40 .. 49 2 
-
Nwnber scored 53 
Not scored 2 
-
Number tested 55 
High 95 
Median 64.1 
Low 43 
3. Dearborn Intelligence Tests, Primary, Exam. A. 
!..9..!.!. Fr. 
100 - 109 0 
90 ... 99 1 80 .. 89 1 
-70- 79 12 60 ... 69 27 
50 - 59 24 40 ... 49 ~ 
Number s cored 70 
Not scored ~ 
Number tested 72 
4t' High 91 
Median 62.2 
Low 41 
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4. Pintner-Cunningham Pr i mary Mental Test. 
~ Fr. 
90 ... 99 0 
80 ... 89 2 
70 - 79 6 60 ... 69 26 
!)0 - 59 26 
40 - 49 
...1. 
Number scored 67 
Not scored ~ 
Number tested . 73 
High 82 
Me d. 60.2 
LOVI 41 
5. Group Intelligence Test, Primary. 
~ Fr. 
-
100 - 109 1 
90 .. 99 0 
80 - 89 9 
70 - 79 23 
60 - 69 26 
50 - 59 10 40 - 49 1 
-
Number scored 70 
Not scored 1 
-
Number tested 71 
• 
High 103 
Me d. 69.3 
L0\'1 48 
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As a whole these group tests do not give satisfactory 
ratings for the higher grade cases, nor for neurotic cases 
that vary much from day to day, or from month to month. 
For the steady, plodding cases, the results of group tests 
and of Stanford Revision of the Binet-Simon, Individual 
Tests correlate highly. Even the Stanford Revision of the 
Binet-Simon Tests is not always dependable for accurate 
testing of these girls, as that test involves a certain 
amount of reading ability. 
The general. conclusion from the mental testing of this 
group of girls is that mental testing throws a great deal 
of light on the cases and is, therefore, a most helpful 
tool. It is far from being the only criterion for dec ·id-
ing problems of classification • 
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ACADEMIC MEASUREMENT 
Courtis Arithmetic Testa, Series B, Form 1. 
An observer, unfamiliar wi t h the imperfect correla-
ti'ons of effort and accomplishment, certainly would have 
expected perfect results f r om this test. Every girl 
apparently gave her whole heart and soul to the work. 
Distribution of Results: 
Grades Fr. 
4 1 
3 3 
Below 3 21 
Number tested 65 
High score Gr. 4 
Low score 0 
Reaching Gr. 3 in addition only 8 
. -38-
First Experiment with Thorndike-McCall Scale 
for Sentence Interpretation 
As the oldest group of 16 girls was known to contain 
several of the school's best readers, the teat was given 
to these 16 girls only, with the following results: 
Distribution of Scores: 
T Scores 
50 - 59 
40 - 49 
30 - 39 
20 ... 29 
10 .. 19 
0 - 9 
High 
Low 
Number tested 
Fr. 
l 
6 
6 
2 
0 
1 
-
16 
53 
38 
0 
Normal reading quotient by this scale is 100. 
The highest reading quotient scored was 53. 
The makers of the test state that a score of 55 marks 
"exceptionally low reading ability." 
None came up to 55. 
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Center Teacher 's Ju.dgments of Grade, of Reading_ Abili i!z: 
Distribution of ratings: 
High 
Me d. 
Low 
Grades 
5 
4 
3 
2 
l 
0 
Number scored 
Low 
Fr. 
11 
24 
27 
13 
13 
l 
-
89 
Gr. 5 
Gr. 3 
0 
Second Experiment with Thorndilce-McCall Scale 
for Sentence Interpretation 
Distribution of teachers' estimates of the reading 
ability of the 28 girls of highest grade: 
Teachers' Estimate 
of Grade of Reading 
Total number rated 
No. of Pupil s 
19 
9 
0 
-
28 
The estimates were based upon the ability to read 
aloud, with seeming intelligence, sentences chosen from 
standard text books for the grades. 
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These 28 girls were then tested and rated by the 
Thorndike-McCall Scale for Sentence Interpretation, as 
follows: 
Grades of ~eadin~ No, of PuEils 
6 1 
' 
8 
4 
' 3 10 2 ~
Number tested 28 
8 cases of the 28 agreed with the teachers' estimates, 
15 cases were over-estimated by the teacher, 
5 cases were under-estimated by the teacher, 
Of the 15 over-estimated, 8 were over-estimated by 
one grade, 7 by two grades, 
The 5 under-estimated were under-estimated by one 
grade, 
The girls whose ability was over-estimated are active 
girls, of intelligent appearance, who have learned to auto-
matically pronounce words correctly, The girls who were 
under-rated are passive, quiet girls of less attractive 
appearance, The single exception to t he two statements 
' 
above is the case of an unattractive girl of second grade 
ability .who appears to read aloud as well as any child of 
Grade 5. She seldom has any idea of the content of what 
she reads, 
Handwriting, Q,ual.ity, Ayres' Scale: 
Distribution 
Score 
80 
70 
60 
50 
40 
30 
20 
High 
Me d. 
Low 
of- scores: 
Number tested 
Fr. 
0 
3 
21 
19 
8 
' 
..i 
61 
70 
56.6 
20 
The median score 56.6 comes within .4 of the 60 re-
quired for "excuse from further practice." 
This is the nearest to normal scoring that was made 
in any test. 
-42-
• 
Handwri tins, S:Eeed: 
Distribution of scores: 
Scores 
(Letters per minute) 
110 
100 
90 
80 
70 
60 
50 
40 
30 
20 
10 
High 
Me d. 
Low 
Nwnber scored 
Number thrown 
Number tested 
out 
El:· 
1 
4 
10 
8 
14 
8 
10 
3 
1 
1 
0 
60 
...l. 
61 
101 
75 
13 
These ratings are higher than were predicted by the 
teachers. 
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s;2ellins, A;¥:res' Scale: 
Twenty words were dictated from the list of Grade 5 
words, resulting in the following distributi.on: 
Grade Fr. 
5 8 
4 10 
3 6 
2 22 
1 13 
0 
...± 
Number tested 63 
High 5 
Me d. 3 
Low 0 
Language: . 
No test has been attempted in language, oral or writ-
ten. None of the available language tests score below 
Grade 3. Teachers' ratings range from 0 to Grade 2A. 
35 of the pupils are bi-linguals. 
40 others hear dialects of English spoken at home. 
I Few of the remaining 15 hear even fair English spoken 
• at home. 
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Social Ratings : 
The following fifteen ques t ions were selected as a 
basis for rating each of the 90 girls: 
To what extent does she 
1. Respond to directions without w·aste of time? 
2• Persevere? 
3. Get along with her mates? 
4. Confess wrong doings and make amends? 
5. Tell the truth? 
6. Stand for fairne ss, and play the part of a 
good loser? 
7. Refrain from copying the work of others? 
8. Show respect for property and people? 
9. Give help to other children? 
10. Shaw cleanliness in habits of person, dress, 
and speech? 
11. Provide herself with necessary material s, 
keeping same, together with books, desk, 
and work in good condition? 
12. Await her turn, avoid interrupting, remember 
the little courtesies, "Please excuse 
me 11 , "I thank you", etc.? 
13. Maintain a good standing, sitting, and walk-
ing posture? 
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14. Exercise self-control in keeping her temper, 
avoiding quarrels, refraining from 
sulking? 
15. Practice habits of thrift . in the use of 
money, paper, pencils, etc.? 
The questions are similar to those recently used by 
Meta Anderson in a study reported in the Training School 
Bulletin, Vol. XXI, No. 9, January 1925, pp. 135 and 136. 
The ratings were the combined judgments of 6 teachers 
and were made on a scale of 0 to 5: 
0 meaning "not at all 11 
1 meaning "poor" 
2 meaning 11 :fair 11 
3 meaning "good" 
4 meaning "very good" 5 meaning "excellent" 
This gave a possible individual rating of 75. The 
scores in the distribution below are given in per cents of 
Scores in %2!. 
100 ... 109 
90 ... 99 
80 - 89 
7-Q - 79 
60 - 69 
50 - 59 
40- 49 
30 - 39 
20 - 29 
Highest 
Med i an 
Lowest 
Total number scored 
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Fr. 
2 
~ 
15 
22 
19 
12 
3 
4 
-
90 
100 
61.6 
23 
The teachers found the rating of qualities and atti-
tudes much more difficult than the rating of academic or 
manual abilities. Environment of the girls, and their 
experience in life seem to have played a very important 
part in making the ratings, though in several cases the 
social rating is identical with I~. Th~ social ratings 
obtained by this crude scale do correlate positively with 
intelligence quotients obtained from the use of the Stan-
ford Revision of the Binet-Simon Individual Intelligence 
Tests. The co-efficient of correlation (Pearson formula) 
is + .326. 
The girls whose social ratings are far below their 
IQ,•s are the ones who are the misfits everywhere, the ones 
to whom the special class has not yet been able to make 
successful appeal. The girls whose social ratings are 
higheT than their I~ts are the center leaders. This shows 
very plainly in the complete set of psychographs which have 
been made from the studies in this thesis. 
The graduates of the school who are now doing well at 
their work are those whose social ratings are high. Many 
a pupil with low I~ and high social rating is succeeding, 
while her schoolmate with a comparatively high I~ and low 
social rating is failing. Certain it is that the factors 
which make for social competency and social success, offer 
a great field for research. 
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v. 
WORKING TOWARDS SYNTHESIS 
The present home-room classification has developed by 
individual placing from the original MA and I~ basis into 
the following form: 
Youngest Group 
Second Group 
Third Group 
Fourth Group 
Fifth Group 
(Oldest) 
In another 
as follows: 
(Those who are doing some 
!academic work of grades, Of course no pupil can. do all the work of ·any grade. 
(Those who are doing work 
(of grades 
(Like the youngest, but · the 
(p~pils are two years older 
(chronologically 
(A step higher than the 
(second 
(Chronologically 15 to 16 
(years of age 
form, the present groups may 
1 2 3 
1 2 3 
2 3 4 
3 4 5 
1 • 2 3 4 5 
Grades 
1-2-3 
1-2-3 
3-4-5 
be diagrammed 
The pupils whose abilities fall at the left of the red 
line are those whose intelligence ·quotients ar~ 50 or below. 
These low grade cases are evidently impeding in the spec i a l 
classes, as they have in the grades, the progress as well 
as the homogeneous classification of pupils higher up in the 
intelligence scale. Early placing of low grade cases in 
institution is the solution. I f there were more careful, 
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scientific diagnosis generally, more institution space might 
be available for the low who will always need protection, to 
the exclusion of high grade cases which are now so success-
fully paroled from State Institutions.* 
The present groups of the Center are homogeneous soci-
ally. There is much class spirit and much loyalty to the 
school and to its teachers. The curriculum is elastic 
enough to permit any girl to l€ave her class to fill an or-
der for a cake, to help another girl repair her coat, to 
make a hat, to adjust a skirt hem, to darn a stocking or 
sew on a button, to fill a hot water bottle for a sick mate, 
to dye material for a dress, to help scrub a floor, or to 
do any of the other numberless practical pieces of work 
that need to be done where 90 girls live together. 
Few rules are needed to control the practical work. 
None of the rules has to do with "discipline." The prin-
cipal must know of and give permission for work which will 
take the girl out of her scheduled room. The room teacher 
must know what any of her pupils is doing outside of her 
room. This prevents overload of any one teacher and over-
werk of any one pupil. 
Special class teachers feel often and keenly that the 
child knows best what tasks are fitted to her abilities. 
At any rate, it is possible for even the mentally deficient 
child to point the way, and to lead. 
*Bernstein, Charles.-- Colony and Parole Care for Dependents 
and Deficients. Mental Hygiene, Vol. 
VII, No. 3, July 1923. p. 449. 
*Fernald, Walter E.-- Parole of the Feeble-minded. Pamphlet 
published at Waverley, Mass., 1923. 
• 
HANDWORK 
These girls can use their hands for many kinds of 
useful work. So it is the hands that should be tried out 
in as many lines as po~sible. This must not be trans-
lated in the terms of the old thought that inferior mental 
ability means skill of hand, and that academic superiority 
~eans of necessity weakness of hand. Expertness in 
either requires expertness in the other. There is much 
work in the world for mediocre hands, and it is not all 
routine work either. 
The girls in this l school are all given opportunity 
for work in Plain Sewing, Embroidery, Dress-making, Milli-
nery, Knitting, Crocheting, Weaving on large, old-fash-
ioned looms, Bead-work, Paper Favor- and Flower-making, 
Drawing and Painting, Box-making, and Simple B~ok-binding. 
Each girl is encourage!~ to work for skill in the line in 
which she works best. 
The five teachers of these subjects have pooled their 
judgments of each girl's handwork ability. 
The rating of 0 means "no skill as yet. " 
The rating of 1 means "fair worker. II 
The rating of 2 means "good worker. It 
. 
The rating of 3 means "very good worker. " 
The rating of 4 means "excellent worker. II 
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The following is ~he distributi!)n of the ratings: 
Score 
4 
3 
2 
1 
0. 
High 
Median 
Low 
Number rated 
Fr • 
24 
20 
19 
11 
14 
-
88 
4 
3 
0 
63 of the 88 scored, rank "good" or above. 
44 of the 88 scored, rank at the two highest points 
in the scale. 
During the past school year, over three hundred dollars 
I 
worth of dresses, hate, underwear, and fancy articles were 
made and sold at cost prices. The money was re-invested in 
more materials. The workmanship compared favorably with 
I 
that done at a Trade School. The handwork is all done 
under sympathetic, trained leadership. Perhaps some of the 
lack of success in life of a few former pupils may be traced 
to the lack of the right kind of leadership out in the 
world. Within the last five years great ga-in has been made 
! 
at this point, through' the employment by school departments 
of "follow-up'' teachers, who help the employer to undere.tand 
the conditions, and help the child to see the importance of 
staying at his work through seeming vicissitudes. It is 
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wisest for the present to insist, however, that the girl, 
upon leaving school to go to work, find her own job. The 
very fact that the finding of employment is difficult, and 
that the girl is thrown entirely upon her own resources, 
helps her to cling more tenaciously to the work when she 
finds an acceptable place. 
Each girl in the school has a lesson in cookery and 
one in housekeeping each week. The lessons last for an 
~our and a half, and are conducted by a trained teacher of 
domestic science. In this department are made the closest 
contacts with life's measurements. The food must be pala-
table and ready on time. The dishes must be found in their 
proper places by other girls. The dishes must be clean. 
The room must be tidy. Much of the work is known to carry 
over directly into the home. 
Lunches are cooked and served at cost at the school 
each day for from 60 to 75 pUpils and 6 teachers. Pupils 
of the oldest classes in groups of four, in turn, prepare 
the lunches. All cla1sses take turns, for ,a week at a time, 
in clearing up the room after lunch. The work parallels 
the work done in domestic science in the graded schools with 
but few exceptions. Special class girls fail on tasl;:s 
requiring academic ability. They do not, as a rule, copy 
recipes correctly. They are seldom sure of measures. 
They must be supervised on these matters at just the right 
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moment in just the right way. Few girls can purchase 
materials, make and frost a cake, without a little help. 
Nevertheless. the school has a reputation abroad for its 
"splendid cakes." The reputation finds its source in 
the psychology of the mentally deficient. The thorough 
beating of the ingredients is basic for successful cake 
making. Deficient girls are happy when they can use the 
egg-beaters, and will beat tirelessly until told to stop. 
The teacher's part is the giving of the ''stop" signal, 
followed by the next direction, at just the right time. 
Surely mental defic i ents have a place of real worth in 
the world, if it be no higher in the scale than beating 
cakes. 
Two years ago 18 of the older girls improved an 
opportunity of taking a Red Cross Course in Home Care of 
the Sick. They attended two two-hour lessons after 
school each week for fifteen weeks. A special class 
teacher accompanied them. Every few days now, a teacher 
reports having seen some application of the lessons 
learned there: "Mary bandaged a cut finger for Grace", 
"Helen was seen at recess showing a new girl how to 
arrange the corners of the bed clothing of a hospital 
bed'~ etc. 
The teacher of domestic science has rated the girls 
in Cookery, and in Housekeeping, on this scale: 
-53-
0 means "not yet work i ng. 
" 1 :means "fair worl\.er. " 2 means "good worker. II 
3 means "very good worker." 
4 means "exc ellent worker. II 
The distributions of the scores follow: 
Cookery 
Teacher 
RatinBjS Fr. 
5 3) 
4 ~~ 66 3 
2 11 
1 6 
0 0 
-
Nwnber rated 83 
High 
' Median 3.6 
Low 1 
Housekeeping 
Teacher 
RatinBjS E£. 
5 
4 14~ 52 66 
3 20 
2 2 
1 1 
0 0 
-.._ 
Number rated 89 
High 5 
Median 4.4 
Low 1 
• 
The youngest group of girls is tried out first on 
simple housekeeping tasks. It is .a much coveted promo-
tion if a girl works well enough at housekeeping to try 
to cook something. This practice accounts for the seem-
ing discrepancy between the number rated in each subject. 
There are at present six girls who have not yet tried 
cooking, . and one who because of illness and absence has 
not done housekeeping or cooking. 
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VI. 
A few psychographs have been 
selected from the entire group because 
they show definitely some of the typi-
cal problems with which a Special 
Class Center for Girls deals. Notes 
of explanation follow the graphs. 
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Case No . . 9.} 
RATINGS 
Cbroa. Meat. Scb. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Aritb. Read. Spell. Writ. Haad Coek. House Ratio& Work Keep. 
16 16 H. S. III 
• 
15 15 H. S. II 
·-
14 14 H.S. I 
13 13 VIII 
12 I q 12 VII 
11 11 VI 
10 10 v 
9 9 I V 
.0/ o 
8q 8 Ill 
"' 
7 i\ 7 II v 
6 \ 6 I 0 / 
5 I~ ~ / V" ~ v ....o- / 
= 0 --o 
Case No .. ...... t±-:3. .. 
RATINGS 
Chroo. Ment. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Arith. Read. Spell. Writ. Hand Cook. House Rating Work Keep. 
3 
16 <l 16 H, S. III 0 q/ 
15 15 H. S. II 1\ 
14 1\ 14 H .S. I I \ 
13 \ 13 VIII I \ 
12 \ 12 VII II 1\ / 
11 \ 11 VI \ / 
• 
\ ~ v 10 10 v I 
9 14-7 \ 9 I V I 
8 II 8 Il l 
- " 
I 
7 ~ l.---II \ ~ I 
6 6 I \l 
5 5 Kg. 
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Case No. I. P .... 
RATINGS 
Chroa. Ment. Sch. Grade for SCHOOL GRADE OF PRESENT WORK I Soc. 
Age I. Q. Age Present C. A. Haad House Arith. Read. Spell. Writ. Work Cook. Keep. Rating 
16 16 H , S. III 
• 
15 . 15 H. S. II 
-
14 14 H.S . I 
13 "( 13 VIII 
'1.2 
12 1\ {g O 12 VII 
11 \ 11 VI va 
10 \ 10 v I/ 
9 \ 9 IV I/ 
8 1\ 8 Il l / 
\.. q / 7 7 II 
6 6 I 
5 5 K g. 
Case No .... q:Q. Date L'l ~ 5.:"77. ~ . ...... . 
RATINGS 
Chron. Ment. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Ari th. Read. Spell. Writ. Hand Cook. House Rating Work Keep. 
16 16 H , S. I II 
15 15 H. S. II 
s 
14 ~ 14 H .S. I \{ {) 
13 13 VIII 
12 1\ 12 VII 
11 \.", 11 VI P-- f-.o 
10 \ 10 v 1/ 
9 \ 9 IV 
"' 
I 
8 
\ 
8 II I 1/ N 
7 \., 7 
3 I II 
6 6 I 
j 
5 5 K g. 
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Case No. . ... -?~ (o_ 
RATINGS 
3 
Cbroa. Ment. Scb. Grade for SCHOOL GRADE OF PRESENT WORK I Soc. 
Age I. Q. Age Present C. A. Arith. Read. spell. Haad House Rating Writ. Work Coek. Keep. 
16 16 H,S. III 
15\ 15 H.S. II 
--
14 14 H.S. I 
13 1\ 13 VIII 
12 \ 12 VII 
11 _, \ 11 VI sr 
10 \ 10 v Q 
9 \ 9 IV 1\ I 
8 8 Ill V\ 1/ \ 1/ 
7 I\., ... /' II 1\ I \ I 
6 6 I y v 
5 5 Kg. 
Case No. S: T Date ... J.Cf .J..?.£ .:-: 3 ...... . . . 
RATINGS 
Cbron. Ment. Scb. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Arith. Read. Spell. Writ. Haad House Rating Work Cook. Keep. 
16 16 H, S. III -
15 q 15 H.S. II 
14 \ 14 
--
H.S. I 
13 1\ 13 VIII 
12 \ 12 VII 
11 lJo \ 11 VI I "~ . 
10 \ 10 v I 
9 \ 9 IV i/ 
8 1\ 8 Il l I 
7 ~ r---n---+---.-, lA I 
6 6 1 ~ (....../ )1 
5 5 Kg. 
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Case No . ..... ~ -7 
RATINGS 
Chroa. Men!. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Arith. Read. Spell. Haad House Rating Writ. Work Coek. Keep. 
16_q 16 H, S. III 
.-.. '----<> 
15 1\ 15 H.S. II I \ 
\71 I --14 14 H .S. I 
13 \ 13 VIII I 1\ 0 
12 \ 12 VII 1/ \/ v S3 
l\ t 1 
'1-
11 VI 
10 1~ ~'-.__ v I 
9 9 ~ V" I 
""' f---/ \£ 8 8 III 
7 7 II 
6 6 I 
5 5 Kg. 
Case No . O..o. 
RATINGS 
Chron. Men!. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Arith. Read. Spell. Writ. Hand Cook. House Rating Work Keep. 
16 16 H . S. II I 
15 15 H. S. II 
---
d.> 
14 q 14 H .S. I 
' 13 13 VIII 0 
12 1\ 12 VII 1\ 0 \sr I ' 1\ 11 11 VI 
10 \ 10 v 1\ 1/ 1\ 1/ 1\ "-1 
9 \ 9 IV 1/ \ I v '\ 
8 1\.. 8 II I I 1\ I 
7 7 -u--p )! 
6 6 I 
5 5 Kg. 
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Case No ....... ---1 
RATINGS 
Cbroa. Meal. Scb. Grade for SCHOOL GRADE OF PRESENT WOR K I Soc. 
Age I. Q. Age Present C. A. Aritb. Read. Spell. Writ. Haod House Rating Work Coek. Keep. 
16 16 H. S. II I 
crt 
15 15 H.S. II 
--
14 14 H.S. I 
~ 
::!.. I ~ 13 (l . 13 VIII / 
12 12 VII 7 [""-/ I\ "7 rr 11 11 VI 
10 \ 10 v I 
9 \ 9 IV I 
v !---"'---~-J 8 8 III 
----
7 v (.-----~ 
6 6 I 
5 5 Kg. 
Case No . . .. ... 3.2 Date 
RATINGS 
Cbroa. Menl. Scb. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Preseol C. A. Arilb. Read. Spell. Wri t. Haad Cook. House Raliog Work Keep. 
16 16 H , S. III 
15 15 H.S. II ~ ~ 
14 14 H .S. I I \ 
I. 1/ 1\ 13 ~ 13 VIII n 
"'.'i ~ v 12 12 VII I 
11 \ '-'7 11 VI l 
10 \ 10 v J 
9 \ 9 IV 1/ 
8 8 !!L-
_/ 
1>-
7'1 7 II 
6 6 I 
5 5 Kg. 
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Case No ...... . SS. 
RATINGS 
Chroa. Ment. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Prese~t C. A. Arith. Read. Spell. Hand House Rating Writ. Work Coek. Keep. 
16 16 H,S. III 
I. 
15.., 15 H.S. II 
n 
14\ I · -14 H.S. I s?.i 
13 1\ 13 VIII v 
12 \ 12 VII a I 
11 v" 11 VI I ~ I 
10 \ 10 v 1\ 1/ 
9 \ 9 IV I \I 
1\ fo 
8 ~"ll III 
7 7 II 
6 6 I 
5 5 Kg. 
Case No . .4:. 
RATINGS 
Chron. Men!. Sch. Grade for SCHOOL GRADE OF PRESENT WORK Soc. 
Age I. Q. Age Present C. A. Arith. Read. Spell. Writ. Haad Cook. House Rating Work Keep. 
16 16 H,S. III 0 
ts\ 15 H.S. II 1\ 
14 1\ 14 H .S. I 1/ l 
13 \1n 13 VIIl II \ 1/ f[; 
12 \ 12 VII \ J 
11 \ 11 VI 0. I r:\7 
• 
I~ f., v 
"' ""1 
0 
10 v / 
-<J 0 
9 9 IV 
8 8 III 
7 7 II 
6 6 I 
5 5 Kg. 
NOTES ON THE GRAPHS 
Case No. 3Z: 
The girl entered f pecial Class this year. She had 
not been held in any school before for more than a few 
days. She is very ac l ive and, as the social rating im-
plies, comes into much conflict with the conventionali-
ties of the world. She is acquiring now the information 
that most children get at the age of 3 or 4 years. Any 
lessons in self-control are very hard for her. 
Case No. 43: 
She has been in the Center for six years. At en-
trance she was similar to Case No. 37 in academic shortage, 
in activity, and in mctters social. She has gradually 
quieted down, and slowly and patiently acquired infor:r1a-
tion which the teachers hope will prove vital. She is 
one of the most faithful and trustworthy girls of the 
school. 
Cases Nos. 10 and ~l: 
These graphs are typical of the passive, low grade, 
steady, plodding case 
1
• They seldom. do any academic work 
a~ove that of the lev~l for t~e~r mental ages. They do 
s1mple handwork, unde~ superv1s1on, well. They do house-
work of the coarser k l nds especially well, and learn t o 
I . 
cook simple foods suc j essfully. They, of course, do not 
follow a recipe. Wi h the relatively bigl:1r social rating 
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it would seem that these girls may later do some simple 
factory work well. 
Cases Nos. 56 and iZ: 
These two girls ap1 ear personally to be exact oppo-
sites. Case No. 56 is a quiet girl who looks on, seldom. 
smiles, and seems passi1 e alV'Tays. Case No. 57 is seem-
ingly alert, attractive, full of fun. A stranger might 
expect a high grade of l ork from her. Still Case No. 56, 
with her slightly lower mental age, is academically the 
superior. Even in a S:gecial Class Center "Still waters 
run deep" at times. 
Case No. 27: 
She has attended s hool for ten years. Six years have 
been spent in Special c J ass. She is about to go to work. 
Her low social rating, , he cause of which is beyond the con-
trol of the school, lea~s teachers to count her still as a 
problem. Under the riJ ht influences sb.e can be a model 
girl. 
Case No. 50: 
The prognosis of tHis case is similar to that of Case 
I No. 27. It may be a t ] ifle less hopeful, because o~ the 
lower I~. The girl is egotistic, and does not learn that 
she controls to some de ree her own success and happiness. 
Cases Nos. 7 and 32: J 
These cases have s ecial handwork ability. One i s 
from a mediocre home, a d the other is a member of a very 
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well-to-do family. T e child from the mediocre home has 
the higher social rating. 
Case No. 22: 
The graph shows w at can be accomplished when home, 
school and the girl herself co-operate in trying to make 
the most of known abil ' ties. 
dase No. 4: 
The girl has a sprcial physical handicap. 
the highest academic r ting of the school. 
-65-
She has 
VII. 
RECORD 0 DISCHARGED GIRLS 
Covering a P riod of 12 Years from 
September, 1912, to June, 1924 
('W') .q- ~ '-() I:'-- <X) 0' 0 r-i C\1 ('() .q-r-t r-t .-1 r-i r-t r-t N (\J C\1 N C\1 
0' 0' 
'*' 
0' (j\. (j\. (j\. 0' 0' (j\. 0' ~ Group 
r-i .-1 ~ r-t r-t r-i r-i r-t r-t r-i r-t 
I Totals Total 
Factory 3 8 l 10 12 8 6 7 7 63 
l. To Store 1 1 1 2 1 2 8 
work Restaurant 1 1 1 1 4 84 
in Family 1 l l l 4 
Laundr l 1 1 l 1 
2. To Parent's Home 1 4 l 4 5 9 13 10 10 57 
be at 58 
home Married 1 - l 
Grade 3 3 6 5 6 4 3 2 5 2 42 3. · To Parochial 1 1 4 1 1 1 1 11 
other Other Spe.Cl. 
I 3 1 3 1 1 1 l 1 12 Boston Ungraded 1 l l 3 78 
Schls. Private I. 1 1 Horace Mann · 1 1 2 
Girls' Trade 1 2 4 7 
4. To 
Schls. Massachusetts 3 2 4 2 2 5 3 2 5 1 29 
else- Other States 1 3 l 1 3 3 2 l 15 45 
where Canada 1 1 
5. To 
be Institutions 
cared for F.M. 's 1 2 1 2 1 2 3 1 1 14 
for by Penal 
City Institutions l l 2 2 1 1 1 9 40 
or Boarded out 1 5 1 l 1 1 10 
State Detention Home 2 l . 2 2 z 
6. Excluded l l l ~ 
7. Ill at Home l 2 l 4 
8. Deceased l l 2 17 
9. Records Incomplete 2 l 3 
10. Location Unknown l 2 l 1 2 
Totals 7 l 17 30 30 18 27 43 41 31 38 39 322 
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This table records the places to which the girls were 
discharged from the Center. The small number in the earlier 
years was due to proces ses of organization. Part of t he 
sch ool was at first made up of boys. The rec ord is of girls 
only. 
The large number returned to grade school in Boston does 
not record the number of retards, who could be fitted for 
grade. The figures stand for-parental objections to recog-
nition -of the individual differences of their children, and 
for parental insistence upon a "grade education" as a right. 
Those returned to other special classes were largely 
young children who lived nearer a newly opened single class. 
In recent years the number of public charges is lessen-
ing. The three noted as excluded were moral menacesu and 
came promptly into the hands of the courts and proper place-
ment because of the exclusion. 
More and more are the girls employed in factory, or 
work at home that another member of the family may become 
the bread winner. 
This confirms a statement made by Dr. Fernald in a 
lecture before the Boston Special Class Teachers on October 
3, 1924: "More and more are the special classes keeping 
out of the institution the morons who have ability to do 
some useful, real work worth a wage." 
The red underscoring in the table marks the 101 girls 
who were selected for the next study. 
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VIII • 
. . 
RESULTS OF AN ATTEMPT TO LOCATE THE 50 GIRLS WHO HAVE LEFT 
SCHOOL WITHIN THE LAST SIX YEARS TO WORK IN FACTORIES 
Present Occupations. 
Making floral emblems 
Pasting at a Book Bindery 
Carrying Candy trays 
Stitching on coats 
Cashier, restaurant 
Lacin~ in shoe factor~ 
(not steady work.) 
Packing straw hat linings 
· (not .steady work) 
Work in razor factory, packing 
Clerking in small store 
Packing in Machine Shop 
Carrying candy trays 
Chocolate dipping 
Shaking wet clothes, laundry 
Assembling parts of wrenches 
Embroidering stockings 
Sorting leather for shoes 
Power machine .stitching on 
men's clothes 
Packing nails 
(piece work) 
Packing, machine shop 
Packing, machine shop 
Beading on waists 
Repairing films for moving pictures 
Stitching coats 
(not steady work) 
Stitching on shoes 
(piece work) 
Median wage 
Now a nun in Philadelphia 
Total number located 
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Salary No. of 
per Week Girls 
-
$ 7.00 1 
7.00 1 
8.00 2 
8.00 1 
8.00 1 
8.00 2 
8.00 1 
10.00 1 
10.00 2 
11.00 1 
11.00 2 
12.00 2 
12.00 3 
12.00 1 
12.00 1 
12.00 1 
13.00 1 
13.75 1 
13.75 1 
14.85 1 
15.00 1 
15.00 1 
16.00 1 
18.00 
_.J:. 
$12.20 31 
--1:. 
32 
1\JJ:any of the Cente;r graduates are known to be unem-
ployed. This is especially apt to be the case of the 
colored girl. It is very difficult for even a high grade, 
well trained colored girl to find work in Boston. Her 
a.mbi tiona lead her above laundry or housemaid posi tiona. 
She is not acceptable in factory work. She drifts quickly 
into the broad way. Her love for color, dress, and gayety 
helps to lead on the downward path. Of the six graduates 
who have died, four have been colored girls. These four 
and one other were victims of tuberculosis which deve_oped 
after adolescence. 
An attempt to locate the 51 girls who have left the 
Center within the last six years "to be at home" was not as 
successful as the search for the factory workers. The re-
turns, however. bear an important message. 
Present Occupation No. of Girls 
I 
Still at home, working well 
Married 
Married and divorced 
Deceased (child birth) 
U~arried mothers 
Total number found 
Not located 
Cases sought 
6 
10 
1 
1 
....l 
21 
~ 
51 
Many, who are unaccounted for, have been lost through 
much moving about. 
Although a parent or guardian knew the dangers to an 
unprotected mentally deficient gi rl in each of the 51 homes, 
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before the child was discharged from. the Center, certain 
homes have proved unsafe, as the statistics show. There 
is a great need for protection from suffering and disease 
for those who have not the native capacity to protect them-
selves. Placing in the institution of those definitely 
known early to need the care is a solution. 
ter legislation may help. 
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More or bet-
SUMMARY ___ ...,.. __ _ 
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IX. 
SUMMARY 
I. Classification, in order to be effective, must 
not cease at the analytical stage. Diagnosis is not 
enough. Classification must link up past, present, and 
possible future, toget~er with follow-up in the future if 
the synthesis is to be complete. 
II. From the reports from 140 Centers in the Un t ted 
States appears a countt"y-wide need for special care and 
training for the adolescent special class child. Partie-
ularly is this care and training needed for girls. Al-
though special class girls are more protected in certain 
types of homes than boys, and for this reason do not furn-
ish as large numbers for statistical tables, they are 
present in every community, and will become assets or lia-
bilities according as they are led through the years of 
adolescence. 
Most of the center work throughout the country in in 
the analytical stage. Psychological clinics are actively 
at work in leading cities, furnishing the necessary f<)Unda-
tiona for differentiated training. Interested teachers, 
most of whom are speci.ally trained for and experienced in 
. 
dealing with mental de:ficients are in charge of centers. 
I 
Returns from the clinilcs and from the workers in answer to 
' 
the questionnaire, promise rapid advances in this type of 
I 
• 
work within the next few years. As to classification, 
all agree that psychological findings, plus academic abil-
ity, plus the home, envirorunental, physical and other con-
ditions, plus social reactions, all taken as a composite, 
is the true basis for classification. 
III. A tally of the service of special classes to the 
Boston schools brings out the fact that American parents 
of older stock are still a little c~mservative about reg-
istering their retarded children in the special classes. 
The advantage is going to the child of foreign birth or of 
foreign parentage. 
The fact that more special class pupils in Boston are 
placed from Grade II than from Grade 1 raises the quefJtion 
of waste of the child's time for a year at a crucial .. period 
in his already too short educational life. Placing should 
follow immediately upon diagnosis. Early placing of men- · 
tal deficients in special class is of inestimable value to 
the normal child. 
IV. From the analytic study of a girls' center, these 
points developed: 
(1) Mental age and intelligence quotient alone are not 
satisfactory bases for classification • There are vast dif-
ferences in ability between pupils who have the same mental 
age. 
(2) A difficulty, such as chronic tardiness at school, 
may often be traced t6 faulty home or recreational condi-
tions. 
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• 
(3) Group Intelligence Testa may give a fairly good 
estimate of the intelligence of the steady, plodding, low 
grade girl, but are not at all efficacious in testing the 
higher grade, variable cases. Even the Stanford Revi-
sion of the Binet-Simon Testa is not altogether satisfac-
tory for individual test because of the reading abili t y 
involved. Again, mental testing is a helpful tool, but 
is only one of many criteria for deciding problems of 
classification. 
(4) ~uality of handwriting is the only line of aca-
demic work in which these girls ~core nearly as normal . 
(5) The results of the Social Ratings correlate with 
Intelligence ~uotients derived from Individual Binet-Bimon 
Tests with a co-efficient of + .326. Social Rating ap-
pears to have much to do with success in life of these girls. 
v. Early placing of institutional cases in inatitu-
tion is imperative. Very low grade cases seriously i mpede 
classification in this center. 
Even classification in a center can and should be sacri-
ficed when opportunities offer for some wholesome, practical 
experience in life. 
ventures • 
The child can be trusted to lead such 
Opportunity Shoul'd be given in a center for experiences 
with a great variety of handwork. Under intelligence 
supervision the majority of these girls can become go()d hand-
workers. 
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It is current opinion that every girl, whether men-
tally deficient or gifted, needs a good training in cook-
ing and housekeeping. Girls from poor homes, or from 
foreign homes probably need it most. The domestic science 
department in the center studied is . the core about which 
the other school activities center. It is the real point 
of contact of school and life. 
VI. The graphs seem to show the educational status 
of the girls at the time of the tests as accurately as a 
photograph portrays physique. As the graphs are pre-
sen ted in this thesis .they are merely "snap shots." Their 
value will appear with repetition of the tests at stated 
intervals when they will record, it is hoped, added speed• 
new accomplishments, and higher social aptitudes. 
VII and VIII. More and more are the graduates of this 
center becoming factory workers or helpers at home. Most 
of the factory girls succeed in making a simple living; 
earning from $7 to $18 a week. So far, the very low grade 
girls who should have had institutional care, are the 
helpers at home. In a few good homes this type of girl 
is doing well. Without intelligent, watchful, perpetual 
care in the home, she becomes a menace. 
Unemployment is arch enemy of the mentally deficient 
girl. Several girls have already suffered from wrongs 
for which they were not accountable. 
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The Song of the World 
Isabel Bowman Finley 
There's a song that the hammer is singing, 
A ringing and wholesome song, 
Of the day's bread won, 
Of the day's work done, 
Of a mold well cast 
In the fiery blast-
And never one blow gone wrong. 
There's a song that the engines are singing, 
A deep and echoing song, 
Of the whirring wheel 
And the burnished steel, 
From the lightest spring 
To the mightiest swing-
And never a stroke gone wrong. 
There's a song that the sails are singing, 
A humming and catching song, 
Of the prow that braves 
The ravening waves, 
Of storms outsailed, 
And of ports safe hailed-
And never the helm gone wrong. 
There's a song that the world is singing, 
A resonant, splendid song, 
Of its work, work, work, 
With never a shirk, 
Of its battles won, 
Of its labors done-
And of Right that masters Wrong! 
No.9 
2 Detroit Educational Bulletin 
The Seventh Educational Conference 
The Seventh Annual Educational Conference will be held this year at 
the Northwestern High School auditorium on Thursday, May 7 and Thurs-
day, May 14. Two sessions will be held each day, the morning session 
starting at 9 A. M. and the afternoon one at 1 P. M. 
The papers to be presented are professional studies made during the 
year by members of the teaching, supervisory or administrative staff. The 
meetings are open to supervisors and assistant supervisors, principals and 
assistant principals, and, wherever it can be arranged, teachers who would 
be especially· interested. Representatives from other cities are cordially in-
vited to join with the Detroit group at the meeting. 
As in former years the annual business meeting of the Administrative 
Division of the Detroit Teachers Association will be held at the outset of 
the morning program of May 14. 
The detailed program follows : 
Thursday, May 7, 1925-9 A. M. 
Chairman: Frank Cody, Superintendent of Schools 
Some X, Y, and Z Differences in Arithmetic .............................. C. L. Thiele 
Supervisor of Exact Sciences 
An Experiment in Supervision ........................................ May R. Pringle 
Principal-Beard School · 
Experimental Work with Picture-Story Series 2 .......................... Nita B. Smith 
Assistant Supervisor of Research 
Causes of Delinquency ................................................... Isidore Goldenberg 
Attendance Officer-Barstow School 
Recess of ten minutes 
The Majeske School Savings Department .............................. Ella Fitzgerald 
Principai-Majeske School 
Special Capacities of Apprentices as Factors in Employment Selection ......... A. C. Crockett 
Placement Division 
The Use of Cartoons in Teaching Health .................................... B. A. Barns 
Supervisor of Visual Education 
Thursday, May 7, 1925-1 P. M. 
Chai1·man: E. L. Miller, Su.pervising Principal of High Schools 
A Comparison of 9B Marks with Int€11igence Test Scores .............. William H. Woodard 
Teacher-Southwestern High School 
A Study in Vocational Guidance ........................................ Harry M. Keal 
Head of Mathematics Dept.-Cass Technical High School 
Types of Children with Defective Hearing ........................ Gertrude VanAdestine 
Principal-School for the Deaf 
Recess of ten minutes 
Utilizing the Auditorium ........................................... , ,Joseph F. Pinnock 
Assistant Principal-Southwestern High School 
The Teaching Unit in the General Shop .................................... R. D. Gould 
Teacher-Southeastern High School 
The ·work of the Adjustment Class .................................... Bertha Giffen 
Teacher-Continuation 
I 
I 
Detroit Educational Bulletin 
Thursday, May 14, 1925-9 A. M. 
Chairman: S. A. Courtis, Director of lnstructicm 
Annual Business Meeting of the ri.dministrative Division of the D. T. A. 
Unit-Tasks in the Pattern Shop ........................................ Luther E. Hail 
Teacher-Hutchins Intermediate School 
The Development of the Ability to Reason ................................ Ethel Brown 
Teacher-\Vestern High School 
A Checking Device on the Kindergarten Level .......................... Olive MacGurn 
Teacher-Berry School 
The Graph as An Incentive in Developing Habits of Attendance .......... Urban Hartung 
Teacher-0. W. Holmes School 
Recess of ten minutes 
Individual Standa:ds in Penmanship ..... . ................................ Mary Holland 
Assistant Superviwr of English 
Co-Operative Cafeteria Classes ....................................... Mary S. Carpenter 
Teacher-Continuation 
Analysis of Progress of Children Leaving Special Foreign Rooms .. ........ Thomas Gunn 
Principal-Bishop School 
Thursday, May 14, 1925-1 P. M. 
Chairman: Charles L. Spain, Deputy Superintendent of Schools 
Preparation of Individual Progress Materials in English ................ Maude S. Bowles 
Assistant Supervisor of English 
A Report on the Kindergarten Study .................................... Norman Arthur 
District Principal-Greusel School 
A Report on the Part-Time Study .......................... (Speaker to be announced) 
Validation of the Teachers' College Curriculum . . ....... .... ... .......... Robt. M. Magee 
Registrar-Detroit Teachers College 
Recess of ten minutes 
Construction of the Detroit Reading Tests ............................ Claudia M. Parker 
Assistant Supervisor of Reading 
Validation of the Detroit Reading Tests ................................ W. G. Bergman 
Assistant Supervisor of Research 
A Study of Stammerers ........................... .... ........... .... Oar a B. Stoddard 
Assistant Supervisor of Speech Classes 
Modem Foreign Language Study 
As a part of the widespread study of the 
secondary school curriculum, the National 
Council for Education, with the financial as-
sistance of the Carnegie Corporation of New 
York, has organized the Modern Foreign 
Language Study to carry out a thorough in-
vestigation of the teaching and study of the 
modern foreign languages in the United States 
and to make proposals J;or improvement. At-
tention will be directed chiefly at the secondary 
schools and the corresponding levels of col-
legiate instruction. Other fields of study will, 
ho~ever, not be neglected. 
A similar study is being carried on in Canada 
under the directon of the Canadian Conference 
of Universitie~t. 
In addition to the General Committee on Di-
rection and Control, the Study is organized 
throughout the country into eight districts, each 
in charge of a regional chairman. Three ex-
pert investigators will conduct the survey from 
New York and Chicago as centers. An expert 
advisor in educational psychology has also been 
retained. 
A thorough canvass, in co-operation with the 
Bureau of Education, of the situation in the 
secondary schools as regards foreign language 
instruction, to determine present enrollment, 
organization of courses, contents and methods 
of instruction, and the preparation and status of 
teachers will be made. A canvass of collegiate 
enrollment and standards in foreign languages 
will supplement the high school investigation, 
and the opportunities for training of teachers 
here and abroad will be compared. 
A canvass of the proper objectives in foreign 
language study and testing of these objectives 
for validity and bearing on the content and 
methods of instruction is planned. A series of 
achievement tests will be used to determine the 
effectiveness of foreign language teaching and 
by means of tests and controlled experiments 
the validations will be made. Questionnaires 
will be used to secure the data on enrollment, 
courses offered, teacher preparation, etc. 
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Published monthly and in special research numbers 
except during July and August for the teachers of 
Detroit by the Board of Education. 
Address all communications to the Bureau of Statistics 
and Reference, Board of Education, 1354-56 Broadway, 
Detroit, Michigan. 
Religion, morality, and knowledge being necessary to 
good government, and the happiness of mankind, 
schools and the means of education shall for· 
ever be encouraged.-Ordinance of 1787. 
Transfers and Leaves 
Teacher rating cards are due at the Board 
of Education, Room 114, on Friday, May 1, 
1925. Rating booklets have been sent to 
each building for principal and teachers • . 
Teachers who expect to resign or to re-
quest a leave of absence should do so at 
as early a date as possible in order that such 
vacancies may be taken care of with the 
best available material. Transfers and new 
appointments are made before the middle 
of August and, unless proper notification has 
been given, the assignments to fill vacancies 
effective September first or immediately 
thereafter, are not satisfactory. 
In the event that regular teachers for any 
reason may not be able to return at the be-
ginning of the school year, teachers on leave 
of absence for study will be given preference 
over substitutes to fill such positions. 
In the future, a return from leave of ab-
sence will be effective on the date specified 
on the blank, provided there is a vacancy and, 
if there is no vacancy, the teacher may re-
turn as soon as a vacancy occurs. 
Before requesting transfer to a different 
department, or to a new line of work, a 
teacher should have taken some recent 
courses along the lines she wishes to teach. 
All requests for transfers, leave of absence, 
and resignation are due at the Board of Ed-
ucation, Room 114, on Friday, June 12, 1925. 
In requesting a transfer, ask your prin-
cipal for a transfer blank (form 504), fill 
it out, and return it to your principal who 
will send it on to your district principal. 
In case of incompatibility, the transfer 
blank may be obtained at the Board of Ed-
ucation, filled out, and 'mailed to your dis-
trict principal or to Miss Catherine Morgan, 
Room 114, Board of Education Building. 
In requesting a leave of absence, please 
use the regular form (516) and a resigna-
tion usually takes the form of a personal 
letter stating school, position, and date ef-
fective. 
NOTICE TO PRINCIPALS 
All calls for substitutes should be made 
through the substitute office, Garfield 3793. 
Requests to be excused early on account 
of attending summer school should state the 
name of the institution and the date of open-
ing of the summer term. 
Credits for summer work should be sub-
mitted before September 30, 1925. 
Office Hours 
Kindergarten-Reading Department 
Miss Heller, Wednesday and Friday 
Miss Parker, Monday and Tuesday 
Miss Waterbury, Tuesday and Thursday 
Miss Cullen, Wednesday and Thursday 
Saturday Schedule 
Miss Heller, May 2; Miss Parker, May 9; Miss 
Waterbury, May 23; Miss Cullen, May 30. 
English Department 
Miss Beverley, every Wednesday. 
Miss Bowles, every Monday; Tuesday, May 5 ; 
Saturday, May 9, 30 
Miss Holland, every Friday; Tuesday, May 12; 
Saturday, May 16 
Mrs. Russell, every Wednesday; Tuesday, May 
19; Saturday, May 23. 
Miss Sufinsky, every Thursday; Tuesday, May 
26; Saturday, May 2. 
Detroit Students Win Honers 
The following Detroit students, now at the 
University of Michigan, hav€ been elected mem-
bers of Phi Beta Kappa, which is the highest 
scholastic honor granted to students in the 
Literary Department of the University: Edgar 
H. Ailes, Mildred E. Anderson, Maxwell E. 
Baker, Jeanne E. Briggs, Ellen B. Crouch, Wal-
ter P. Gabel, Clara B. Lau, Ellis R. Martin, 
Walter 0. Menge, Margaret D. Schaupner. 
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Teachers' Organizations 
Detroit Teachers' Association 
There will be a special meeting of the Con-
gress of the Detroit Teachers' Association on 
Monday, May 4, 4 :IS p. m., Room 1~1, Cent_ral 
High School. The purpose of th1s meetmg 
is to nominate candidates for the offices of the 
association for the next school year. Each 
school should have its representative present 
at this meeting. 
The Elementary Division of the Detroit 
Teachers' Association will present Charles Mil-
ton Newcomb to the members of the Detroit 
Teachers' Association on Tuesday, April 21, 
4:15 p. m., Cass Technical High School Audi-
torium. The subject will be "What Are You 
Afraid Of?" or "The Psychology of Fear." 
The student body of Detroit Teachers College 
are invited. 
The High School and College Division of 
the Detroit Teachers' Association are having 
a dinner on Thursday, April 23, 6 :30 p. m., at 
the Book-Cadillac Hotel. John Farrar, editor 
of "The Bookman," will be the speaker. Tickets 
may be procured through the Chapter Chairmen 
of the high schools and colleges. 
The percentage of failures in all subjects 
taken by Northern High School graduates at 
the University of Michigan last semester is 
2.3. No subjects were failed by graduates of 
Northern High School who attended the De-
troit Teachers College last semester. 
Hospital Association 
Annual Report 
Since the last annual report 193 members 
have received benefit for a total of 1685 17/28 
days at an expense of $5,899.63. ' 
The Board of Trustees have weighed very 
carefully the question of raising the allowance 
to members needing hospital care from $3.50 
per day to $4.00; but believes the surplus each 
year .scarcely warrants such a raise at the pres-
ent time. 
In accordance with the action taken at the 
last annual meeting on recommendation of the 
Board of Trustees, the annual election was held 
on Mo':'day, Tuesday, Wednesday, Thursday, 
and Fnday, between the hours of four and 
fiye and on Saturday from 10:30 to 12 :00 to 
gwe !Ill. members an opportunity to vote. The 
assoc1at1on had a membership of 3,484. Only ~59 members exercised their privilege of vot-
mg, therefore the Board of Trustees do not 
deem it ~dvisable to recommend a change in 
that port10n of the constitution which pertains 
to the annual election of members of the Board 
of Trustees and the election will be held as 
usual on the first Saturday after Easter. 
The treasurer's accounts have been audited 
and approved. 
Respectfully submitted, 
MARY A. ALT, 
JOSEPH CORNS, 
President. 
Secretary. 
Balance on hand, March 1, 1924 ...... $22,530.30 
Receipts since March 1, 1924: 
Annual dues, 1924-1925 ........... $ 7,352.00 
Dues in arrears collected. . . . . . . . . . 208.00 
Interest on Liberty Bonds. . . . . . . . . 595.00 
Interest on Wayne County & Home 
Savings Bank ................. . 
Interest, Peoples State Bank ..... . 
59.84 
192.25 
Total net receipts, 1924-25 ......... $ 8,407.09 
Received on returned checks (cred-
ited twice) . . . . . . . . . . . . . . . . . . . . 44.00 
Total gross receipts ....... ·-· ... $3(},981.39 
Disbursements : 
Refund to members (benefits) ..... $ 5,899.63 
Refund (overpayment of dues).... 24.00 
Refund (ineligible) . . . . . . . . . . . . . . 2.00 
Refund (withdrawal of members). 68.00 
Printing . . . . . . . . . . . . . . . . . . . . . . . . . 75.95 
Safety Vault Rent............... 5.00 
Salary, secretary . . . . . . . . . . ... . . . . . . 200.00 
Salary, treasurer . . . . . . . . . . . . . . . . 200.00 
Expense acc't, treasurer (stationery 
and postage) ... ............... . 
Premium on treasurer's bond ..... . 
Expense acc't, secretary .......... . 
17.58 
25.00 
9.77 
Total disbursements .............. $ 6,526.93 
Returned check (later made good) 38.00 
$6,564.93 
Balance on hand, March 3, 1925 .. $24,416.46 
Distribution : 
Liberty bonds .............. · -·· .. $14,000.00 
Wayne County & Home........... 2,537.41 
Peoples State Bank... . . . . . . . . . . . 7,691.27 
Peoples State Bank, check acc't... 187.78 
$24,416.46 
GUY BATES, 
Treasurer. 
Women Principals' Club 
The Women Principals' Club, at a recent 
meeting, elected officers for the year 1925-26. 
They are as follows : 
Mabel Redman, Assistant, Dwyer School, 
president; Marion D. Fairbairn, Principal, Ellis 
School, vice-president ; Aimee Rosenthal, Prin-
cipal, A. L. Holmes School, secretary; Evelyn 
Booth, Assistant, Webster School, treasurer. 
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Kindergarten Union Convention 
The International Kindergarten Union con-
vention will be held in Los Angeles, July 8-11. 
The plans for both the convention and social 
features are practically completed. The Cali-
fornia hostess committee, headed by Miss Made-
line Veverka, is anticipating the largest con-
vention in the history of the organization. 
One of the greatest attractions of the week 
will be the many excursions planned for enter-
tainment for delegates and visiting teachers. 
Motor trips to the hills and mountains and 
through the fragrant orange grov~s of sunny 
California · excursions to the vanous beaches 
adjacent t~ Los Angeles; trips across the blue 
bay to the romantic island of Catalina; flights 
up Mt. Lowe, one of the most famous sc~nic 
trips of the world, are among the excursiOns 
that ·will be arranged for those who come to 
the I. K. U. convention. Because of the tre-
mendous interest in the program arranged and 
the important educational problems to be un-
dertaken, delegates and visitors :will pr?bably 
have to choose among the vanous tnps as 
there will not be time for any one person to 
take them all, but directors of the California 
hostess committee are mobilizing automobiles 
for small entertainment committees so that 
any visitor may be personally conducted to the 
points of greatest interest to her. 
Among the mountain resorts . near .. Los 
Angeles, which local educators t~mk VISitors 
will be interested in seeing, are B1g Bear, and 
Lake Arrowhead, both resorts at the summits 
of the mountains, both offering all the lure of 
heavily timbered pine forests and far stretched 
blue waters of mountain lakes. \Vinding drives, 
breathless at many spots and as marked with 
"thrills" as the old stage rides in the days of 
'49 lead to these resorts. 
Another attraction is Catalina Island, a two-
hour trip across the channel with the boat con-
stantly guarded by swirling seagulls or silver 
shining flying fish that are t~ be seen en voyag~, 
taking the traveler to Catalma, where there IS 
no end to forms of entertainment. One of the 
most unique is the trip in a glass bottom boat 
through which the traveler sees the bottom of 
the ocean with its marvelous growths and the 
fascinations of sea life, which vary there from 
innumerable gold fish to the famous tuna. 
Miss Ada Mae Brooks, chairman of trans-
portation for the convention, has. anno.unced 
that an excursion to the convention w1ll be 
handleg_ by Raymond Whitcomb, and will leave 
Chicago July 2. A stop at the Gra_nd ~an yon 
will be made and on the day of arnval m Los 
Angeles a stop will be ~ade. at the. wo~ld 
famous Mission Inn at R1vers1de, Cahforma, 
where luncheon will be served to the party. This 
inn is almost like a combined museum and his-
tory of California .al_l~ in its unde:~round crypts 
and its many exhibitiOn rooms VISitors can see 
exhibits from many times and places of the 
Far West. 
CITY OF DETROIT 
]OHN w. SMITH, MAYOR 
Executive 0 ffice 
March 28, 1925. 
The letter of Ambassador Wiedfelt to 
Colonel Angus McLean, expressing gratitude 
of the German people over the fine response 
Detroit gave to General Allen's campaign for 
the starving children of that country, is some-
thing which cannot fail to be prized highly by 
all residents of this city. 
Detroit's heart and hand have always been 
ready to afford the utmost help to those who 
are victims of misfortune. Detroit is very 
happy that it was able, in any measure, to bring 
happiness into the lives of those children of 
Germany, upon whose health and good-will de-
pend the return of that country to its place 
as an important unit in the world. 
GERMAN EMBASSY 
Washington, D. C., 
December 23, 1924. 
Colonel Angus McLean, M. D., 
641 David Whitney Building, 
Detroit, Mich. 
My dear Colonel McLean : 
It is my desire to express to you at this 
time my high appreciation and my sincerest 
thanks for the excellent work you did in the 
recent campaign of General Allen in Michigan 
for the benefit of starving children in Germany. 
At the same time I would ask you to transmit 
my thanks to the children of Detroit who, 
through their splendid efforts, raised such a 
large sum for the children in Germany, which 
gift will never be forgotten ; and every. Ger-
man child benefiting thereby knows that 1t has 
been able to enjoy the good, hearty food 
through the fact that over in America scho_ol 
children of the same age as the German chil-
dren collected their savings for one who~e 
week, knowing that other children far away 1_11 
Germany were not so well off as they. Th1s 
act of the American children will always be 
borne in mind and will, I feel sure, also in the 
future help to bring the two nations mo~e 
closely together. As a small token of the1r 
gratitude -some German childre11: have sent me 
a few little pictures and drawmgs and other 
articles which they made. I sho~ld . be . much 
obliged if you were to see to the d1stnbut10n o.f 
these articles among the children of Detro1t 
who have so lavishly offered their savings for 
the children of Germany. 
With all good wishes for Christmas and the 
coming year, I am, my dear Colonel. McLean, 
with renewed expressions of my gratitude, 
Yours very sincerely, 
A. WIEDFELT, 
German Ambassador. 
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Can the Special Class Adequately Train Children Whose Mental 
Age is Less Than Five Years? 
By Maude B. Selover, Mental Examiner, Psychological Clinic, 
Detroit Public Schools. 
For several years the schools of Detroit have presented to the Psychological Oinic, as 
problem cases, children who at the time of the initial test have a Mental Age of less than 
5 years. Many of these children have most obviously been of a type who would not profit 
by instruction in the regular grades. It has been a matter of grave consideration for the 
Department of Special Education to determine if these same children receive enough benefit 
from Special Class instruction to warrant the great additional expense. 
To ascertain actually rather than theoretically just what gain these children have made, 
the following study was undertaken. 
Two groups of 138 cases each were drawn at random from the files. The first group, 
called for convenience Group A, included those children less than 5 years mentally at the 
initial test, who had had at least two years instruction in a Special Class and had had two 
or more mental examinations. The second, a control group, Group B, were children over 
5 years mentally who had also been in a Special Class at least two years with two or more 
mental examinations. 
We made this requirement of at least two years attendance in Special Classes so that both 
groups would have had ample opportunity to make progress under skillful teaching if it 
were possible. 
Columns 1 and 3 of Table 1 show the range in half grades for the two groups A and B 
as placed by Special Oass teachers upon their entrance into the special room. Columns 
2 and 4, respectively, give the range in grades of the children at the time of their final 
examination. 
Group 
Grade 
Kindergarten ..... . 
B1 ....... . ....... . 
A1 .............. . 
B2 ...... . ... .. .. . 
A2 ............... . 
B3 ............... . 
A3 ............... . 
B4 .............. . . 
A4 .. .- .......... . . 
B5 ............... . 
A5 .............. .. 
B6 ............... . 
A6 ............... . 
B7 .............. . . 
Total ............ . 
TABLE I 
Progress Made by the Group Under 5 Years Mentally 
and by the Group 5 Years or Over Mentally 
A. Under 5 Years Mentally B. 5 Years or Over Mentally 
Init ial Final 
Test Test 
75 24 
52 27 
7 23 
3 18 
1 28 
12 
6 
138 138 
Initial 
Test 
2 
30 
28 
20 
11 
12 
7 
16 
7 
3 
1 
1 
138 
Final 
Test 
2 
4 
12 
15 
15 
32 
19 
14 
11 
4 
10 
138 
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Several facts are worthy of emphasis. Seventy-five (75) children, 54.3 per cent of 
the cases in Group A, were given a type of work corresponding to the Kin<lergarten, while 
only 2 children, 1.4 per cent of the cases in Group B, were of Kindergarten ability. Of 
the remaining 63 cases in Group A, 52 or 37.6 per cent were in the B-1, while none were 
able to do higher than A-2 work. In Group B, on the other hand, we find the range of 
grades from the Kindergarten type through the B-6, with a tendency for the majority to 
be grouped from B-1 to B-3. 
A striking con.rast is to be noted when columns 1 and 2 are compared respectively with 
3 and 4. Whereas at the time of the final test none of the children in Group B are below 
B-2, 24 of the children in Group A who were originally doing Kindergarten work are still 
to be found there. In fact, the 64 children in Group A making the greatest advancement 
range from B-2 through A-3, while the corresponding 58 of Group B range from B-S 
through B-7. 
In Table II, tJ:.e number of half grades or half years work accomplished for the two 
groups ·has been charted. Twenty-nine children in Group A made no progress. No one 
failed to make progress in Group B. As against 34 in Group A making one-half grade, only 
3 in Group B accomplished so little. While 70 of the children, or 50 per cent, in Group B 
made five grades or more, only 8 children or less than 6 per cent of the first group were 
able to accomplish so much. 
An interesting feature in Group A are those 8 children who made five half-grades of 
progress. Examination revealed the fact that those children required an average time of 5 
years and 7 months to do the two and a hali years work :-Is it worth the cost? 
TABLE ll 
Number of Half Grades Gained and Number of Pupils Making Them 
Half Grades 0 1 2 3 4 5 6 
Total Number 
7 8 9 10 11 of Cases 
A. Under 5 Years 
Mentally ......... 29 34 25 27 15 8 138 
B. 5 Years or Over 
Mentally ......... 0 3 17 22 26 29 16 17 6 0 1 1 138 
Range of Time and Grades 
Range of Range of Range of Time Average Time 
Initial Grades Final Grades in Special Class in Special Class 
Under 5 Years 
Mentally ........ . Kdgn.-A2 Kdgn.-A3 2 yr.-9 yr. 3 yr.-6 mo. 
5 Years or Over 4 yr.-4 mo. Mentally . ...... .. Kdgn.-B6 B2-B7 2 yr.-8yr. 
In Table III, we study the 38 children in Group A who have been excluded. Of this 
group 22 made no school progress in a period of from 2 years to 7 years and 11 months 
in a Special Room. Twelve children in an average period of 3 years and 8 months made 
one-half grade, for example from the Kindergarten to the B-1, with a range of fro~ 
2 years to 6 years and 11 months to accomplish it. Two children made two half-gr~des 111 
6 years and 6 months; and two children made three half-grades in an average penod of 
5 years and 6 months. 
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TABLE III 
Excluded Group 
38 Cases Who Were Excluded From the 138 Cases 
Half Grades 0 1 2 3 Total 
Time 
2 yr.-2 yr. 11 mo ....... 10 4 00 00 14 
3 yr.-3 yr. 11 mo ..... .. 3 3 00 .. 6 
4 yr.-4 yr. 11 mo ....... 4 3 0 0 1 8 
5 yr.-5 yr. 11 mo ....... 1 1 .. 00 2 
6 yr.-6 yr. 11 mo ...... . 1 1 2 1 5 
7 yr.-7 yr. 11 mo ....... 3 0 00 .. 3 
Total .............. 22 12 2 2 38 
Initial Examination ........ ... .... .... . 
Final Examination ................... . 
Average C. A. 
7 yr. 8 mo. 
12 yr. 7 mo. 
Average M.A. 
3 yr. 8 mo. 
5 yr. 0 mo. 
Average Grade 
Kindergarten 
Kindergarten 
Table IV shows the average progress made by the two groups. 
At the initial examination, the children in Group A had an average chronological age of 
7 years 6 months, while those in Group B averaged 10 years 3 months. The range o£ 
chronological age in Group A being from 5 years 6 months to 11 years 5 months, while 
that of Group B was from 6 years 5 months to 14 years. The average mental a!ge of 
Group A was 4 years 3 months, with a range from 2 years to 4 years 11 months', while 
Group B had an average mental age of 7 years 3 months with a range from 5 years to 
9 years 8 months. The first group were doing work corresponding to the Kindergarten which 
is right for their mental age of 4 years 3 months, while the second group were doing B-2 
work which is also appropriate for their mental age. 
It is interesting to note that the average increase in mental age of approximately 1 year 
and 6 months is practically the same in the two groups, but the averge school progress 
of Group A is only two half-grades from the Kindergarten to A-1, while that of Group B 
is five half-grades, B-2 through A-4. The only explanation is the fact that the higher 
original mental ag~ of Group B has given them a very real advantage. 
· TABLE IV 
Average Progress Made by the Group Under 6 Years Mentally 
and by the Group Over 6 Years Mentally 
Initial Test Final Test Range Range 
No. of Average Average of of Group Cases C. A. C. A. C.A. M.A. Grade C.A. M.A. Grade on on 
Initial Final 
Test Test 
---
Less than 5 Years 5--D to 7-6 to 
Mentally ...... . 138 7-6 4-3 Kdgn. 12-1 5-10 A-1 11-5 16 yr. 
5 Years or Over 6-5 to 8-4 to 
Mentally ....... 138 1Q-3 7-3 B2 13-6 8-8 A-4 14yr. 16 yr. 
Range Range 
of of 
M.A. M. A. 
on on 
Initial Final 
Test Test 
------
2-0 to 2-6 to 
4-11 9-11 
5-0 to 6-0 to 
9-8 12-5 
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Faced with these facts, what should be the policy of the Department of Special Educa-
tion regarding the children who test under 5 years mentally? 
The per capita cost of instruction in Special Education was $110.71 in 1924, as compared 
with a per capita cost of $60.93 in the regular grades. There should be a return for sOl 
great an expenditure which will justify the use of the tax payers' money. Surely no on~ 
can question the justice of excluding children, when after having been from two to eight 
years in a Special Class, they make either no progress or at most only two half-grades. 
Is it necessary to wait eight years to prove the right to exclude a child? 
The policy formulated by the Department, and which is borne out by this study, is as 
follows: 
At the request of the _principal or teacher of a school, the child is given a psycho-
logical examination including one or more tests, a physical examination is made by the 
medical director, and a visit is made to the home, or the mother is interviewed by one of 
the social workers. As a result of this investigation, if the facts seem to warrant it, 
a .tentative recommendation of "exclusion' is made to the principal. Generally he agrees 
with the view expressed by the Clinic staff and fills out the exclusion blank required 
on all such cases. 
If the Director of Special Education feels that there is still a question as to the 
immediate teachability of the child, he is placed in a Special Class for a period of trial 
under close observation. More frequently the exclusion request is O.K.'d. In this case 
every effort is made to place the child in a Home and Training School, sqch as La'Pee!j 
or a similar institution, where he will receive adequate care and training. 
On all such cases as come to the attention of the Clinic, where there is any likelihood 
of teachability at a later period, the exclusion is made for a definite length of time (not 
greater than one year) at which time another examination is given and further investigation 
made. The mother of the child excluded is given suggestions relative to the training of 
the child in the home during his period of exclusion. As soon as the child's mental agel 
reaches 5 years, he is automatically placed upon the special room waiting list. 
Good behavior does not indicate the ability to do good school work, nor is poor 
behavior an indication that a child has not the mental ability to do good school work. 
Many very low grade children are of the phlegmatic ty'pe who sit passively in their seatJ; 
all day, causing no trouble, but making no progress in their school work. 
The waiting lists for Special A and Special B Classes are long. Neither of these lists 
include children who have a mental age of less than 5 years. In view of this fact, it 
seems advisable to take only children capable of receiving training in our Special Rooms. 
Winners of Safety Contest 
Mrs. Myrtle A. Roe, a teacher of Sterling, 
Colorado, has submitted the best lesson plan 
for teaching stree.t and highway safety in the 
schools in a contest conducted by the Highway 
Education Board. She will receive a check for 
$500 from the National Automobile Chamber 
of Commerce and a trip to Washington. More 
than 75,000 elementary school teachers from 
every state in the Union sought the prize which 
she won. 
In a companion contest conducted among ele-
mentary school pupils of the nation, in which 
it is estimated by Board officials that more than 
"400,000 essays were submitted, Francis B 
French, a pupil in St. Mary's School, Elizabeth, 
New Jersey, has been declared the winner. 
His award is a trip to Washington and a gold 
watch, having previously received as winner of 
New Jersey honors a gold medal and a check 
for fifteen dollars. 
May Festival 
The Annual May Festival of the Music 
Department will be held at Cass Technical 
High School on the evenings of Monday, May 
4; Wednesday, May 6 ; and Friday, May 8, 
by the elementary, intermediate, and high 
schools, respectively. 
The programs will consist of song numbers 
by individual Glee Clubs, combined Boys' and 
Girls' Glee Clubs and mixed Choruses in addi-
tion to selections by the All-City Orchestras. 
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Book Reviews 
THE SociAL TREND. Edward A. Ross (Wis-
consin). The Century Co., New York. 12mo, 
235 pp. Price $1.75. 
A collection of essays (now in the third 
printing) by one of the most eminent sociolo-
gists. The factor of a clear, easy style has en-
deared Dr. Ross to the lay reader and in none of 
his publications has he been better. He discusses 
immigration, the changing position of women, 
philanthropy, prohibition, labor legslation, war, 
lawyers, and experts, in a manner at once in-
teresting and instructive and drives home many 
poignant truths with stimulating anecdote and 
clever witticisms. In presenting to the reader 
a more or less philosophic discussion of certain 
cross sections in American life, Dr. Ross has 
produced a book well worth anyone's time to 
read carefully and to ponder over. 
ENGLISH EviDENCE, with an introduction by 
C. H. Ward (California). Scott Foresman & 
Co., New York. 284pp. 
A collection of essays by teachers of English 
prepared during a summer class at the Uni-
versity of California, under the direction of 
C. H. Ward. The editor presents here con-
tributions from teachers, of actual field prob-
loms encountered, together with some solutions. 
As a collection of evidence, representing 56 
contributors from 19 states, it is worth reading 
for every teacher of secondary school English. 
The essays deal with every problem developed 
in the teaching of classroom English. 
THE GREAT VALLEY. Edgar Lee Masters. 
The Macmillan Company, New York. (Third 
reprinting.) Price $2.00. 
In his third book, Mr. Masters shows a dis-
!inct advance over Spoon River Anthology. It 
IS the story principally of the building of Chi-
cago. In this verse is a view of life that is 
larger and fuller than his earlier efforts. Some 
of the sections, through their sturdy American-
ism, breathe of Whitman. Beauty, love, hate, 
hun;or, and pathos are intermingled in a wide 
ch~1ce of characters. It is distinctly worth 
wh1~e for general reading and some of the 
sectwns might have a distinct appeal to the 
high school student. 
ExPERIENCE AND NATURE. John Dewey 
(Columbia). The Open Court Publishing 
Company, Chicago, 1925. 437pp. Price $3.00. 
In ·memory of Dr. Paul Carns, Editor of 
The Ope~ Court and The Monist (1888-1919), 
a foundatwn has been established by his family 
devoted ~o the cultivation of philosophy. The 
l':c!urer 1s chosen by committees from the Di-
v!sl?ns of t~e American Philosophical Asso-
Ciatwn. The1r lectures are then published by 
The O~n Court Company as the Paul Carns 
Foundation Lectures. As this collection grows 
it should be of great value as representative of 
the best philosophic thought in this country. 
John Dewey, whose writings have exerted so 
profound an influence on American education 
was happily chosen to deliver the first series 
of lectures. These have been printed as ten 
chapters under the title Experience and Nature. 
Space prevents a lengthy review of these phil-
osophical treatises. The volume is recom-
mended to all teachers who are in some degree 
followers of John Dewey, with the general 
statement that the time spent in reading and 
reading again will furnish both pleasure and 
substance. 
STATISTICAL METHOD IN EDUCATIONAL MEAS-
UREMENT. ArthurS. Otis. World Book Com-
pany, New York, 1925. 328 pp., illustrations 
and tabulations. 
Dr. Arthur S. Otis has attempted to meet 
the need of the administrator and teacher who, 
confronted with data that require careful in-
terpretation, must use statistical methods. In 
this task he has succeeded admirably, producing 
a book at once simple and comprehensive. To 
the individual for whom detailed statistical 
theory and mathematical practice has no charm 
he has evolved a series of explanations involv-
ing statistical data that are easily understood. 
It is the most readable book on statistics that 
has come to the reviewer's attention. Teachers, 
principals, and superintendents will find it of 
peculiar value. 
YoUTH IN CONFLICT. Marion Van Waters. 
Republic Publishing Company, New York, 1925. 
285 pp. Paper cover. 
An interesting presentation of some of the 
major juvenile problems related by Dr. Van 
Waters, Referee in Juvenile Court, Los 
Angeles, California. The problem is discussed 
from the standpoint of delinquency and the ad-
justment of delinquency. The subject is ably 
and forcibly presented and is one that every 
teacher ought to be more familiar with than is 
now generally the case. 
CuRRICULUM ADJUSTMENT IN THE SEcoND-
ARY ScHOOL. Philip W. L. Cox (New York 
University. J. B. Lippincott Company, Chi-
cago. 285 pp. 
Starting with the assumption that the most 
important problem in secondary education is that 
of the curriculum and that said curriculum 
needs adjustment to meet present social and 
economic problems, Dr. Cox proceeds to pro-
mote his ideal of the secondary school as "a 
purposefully controlled and idea~ized commun-
ity." In the development of h1s problem he 
asks many significant questions and attempts t.o 
answer them from available evidence. In addi-
tion he presents an excellent bibliography. Dr. 
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Cox's contribution is distinctly worth while and 
presents in interesting fashion a number of vital 
problems with which every secondary school 
teacher should be familiar. 
BEGINNINGS IN EDUCATIONAL MEASUREMENT. 
Edward A. Lincoln (Harvard). J. B . Lippin-
cott Co., Chicago, 1925. 147 pp. and 23 illus-
trations. 
An elementary account in seven chapters of 
measurement in education, designed by the au-
thor for use in extension courses for teachers. 
The purpose of the text is illustrative of gen-
eral principles, allowing the instructor to fi ll in 
the gaps with collateral reading. The discus-
sion includes the need for educational tests, 
the mathematics of measurement, the use of 
tests, measurement of intelligence, measurement 
of character, and types of tests in use. 
Myrtle H. Wilson 
The death of Miss Myrtle H. Wilson, be-
loved teacher of the A First Grade at the May-
bee School, on March 19, brought deep grief 
to the pupils and teachers with whom she 
worked. Her death, at the early age of 25, 
came after a brave struggle to overcome a 
series of illnesses which have been sapping her 
strength. 
Miss Wilson had lived her entire life in De-
troit with the exception of two years. Her 
early education was received at the Estabrook, 
Wingert, and Central High Schools. After 
her graduation from Detroit Teachers College 
she taught at the Pitcher, Logan, and Brady 
Schools. She was obliged to ask for a leave 
of absence in January, 1923, to recover from a 
nervous breakdown. When she returned to 
school work she was assigned to the Maybee 
School. 
She was devoted to her calling and gave un-
stintedly of her time and strength with the 
thought ever present that "Character is the 
only true diploma." 
Miss Wilson is survived by her parents and 
four brothers. 
Everett Elected President 
The Michigan Schoolmasters' Club elected 
John P. Everett, of Western State Normal 
School, president. L. P. Jocelyn, Ann Arbor, 
for many years secretary of the organization, 
was re-elected to that office. 
Bert Carlson, former music student at Cass 
Technical High School, and now teacher of 
woodwind instruments at the school, has been 
offered· a position for next season with the De-
troit Symphony Orchestra, as oboe and E 
clarinet player. 
Part-Time Education in Michigan 
The following data were prepared by K. G. 
Smith, State Supervisor of Vocational Educa-
tion. In commenting upon them he says : 
"The places where 1.5 per cent to 2 per cent 
or more of the school population is in a good 
part-time school are the places where juvenile 
crime is least. In places where everyone is 
forced into school up to 16 years, we find com-
plaint and trouble." 
Part-
School Part- Time Pu-
1920 Population Time En- pUs per 100 
City Population 1923 rollment Population 
Manistee . . . . . . . 9,690 
Muskegon ....... 36,570 
Saginaw, E. S ... 31,903 
Holland . . . . .... 12,166 
Ironwood . . .. . .. 15,739 
Ionia .. . . . . . .. . . 6,935 
Grand Rapids , . . 137,634 
Bay City . ... . . . 47,554 
Musl{egon Hgts.. . 9,514 
Pontiac .... . .... 34,273 
Lansing . . . . . . . . . 57,327 
Hamtramck . ...• 48.615 
Jackson ......... 48 ,374 
Kalamazoo .... . . 48,858 
Saginaw, W. S ..• 80,000 
!!lint ........... 91.599 
DETROIT ..... . 993,739 
Adrian ....... , .. 11,878 
Ann Arbor •...• 19.516 
Battle Creek .... 36,164 
Pqrt Huron ... . .. 25.944 
Highland Park . • 46 ,599 
Benton Harbor ... 12,227 
2,634 
9,846 
10,716 
3,825 
5,026 
1.921 
40,465 
14 .040 
3.355 
8,392 
14,269 
16,997 
11.941 
11.946 
8.149 
24,029 
261.922 
3,012 
4.736 
8,433 
7.328 
10.212 
3,864 
120 
291 
369 
120 
151 
52 
900 
295 
58 
133 
199 
235 
160 
160 
105 
279 
2.600 
30 
47 
so 
58 
51 
Superintendent a Delegate 
4.5 
3.4 
3.4 
3.2 
! .0 
2.1 
2.2 
2.1 
1.7 
1.6 
1.4 
1.4 
1.3 
1.3 
1.3 
1.1 
1.0 
1.0 
1.0 
.9 
.8 
.5 
SuJ)erintendent Frank Cody will be one of 
the United States representatives at the Con-
ference of the \Vorld Federation of Education 
Associations, to be held in Edinburgh, Scotland, 
July 20 to 28. This will be the second con-
ference of its kind. The first one, held in 
San FranciscQ in 1923, drew delegates from 
more than forty nations. The United States is 
sending 13 schoolmen to the conference. 
Administrative Division Trip to Buffalo 
The members of the Administrative Division 
of the D. T. A., are planning to visit the 
schools of Buffalo on Friday, May 22. The 
party will take the Buffalo boat on Thursday 
evening, arriving in time to spend all of Fri-
day in the Buffalo schools. Probably a large 
number in the group will spend Saturday at 
the Falls and return on the Saturday night 
boat to Detroit. 
The next principals' meeting will be held on Friday, May 29, at 
9:30A. M. Place to be announced. Checks at 9:00. 
• 
• 
This is Dr. Fernald's thought: "In order that the 
mentally handicapped may be an asset and not a liability, 
early diagnosis, appropriate training, kindly social super-
vision are imperative and the organization of the requisite 
provisions for these three activities devolves on the state 
and on the com."rlUni ty at large."* 
Early diagnosis is already possible. Much study is 
now being given to the subject of appropriate training. 
Great advances have been made within the past five years in 
making the training appropriate. Practical work on social 
supervision of special class pupils after leaving school, 
is still in its infancy. In Boston one teacher is assigned 
to "follow-up" work for the special classes. The next step 
beyond the work of "Centers" will undoubtedly be eome kind 
of "actual work" or "shop" schools for girls and for boys, 
where those with capable hands can be more practically 
tried out at the different lines of work which "follow-up" 
shows are the actual lines of real life activities. Classi-
fication is basic at each and every step. 
*~uotation is from the tribute to Walter E. Fernald, M.D., 
reprinted froni The Boston -Medical and Surgical Journal, 
Vol. 192, No. 2, pp. 94-96, Jan. 8, 1925 • 
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Note.-- The books on Measurement and Testing have been 
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thoroughly reviewed • 
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N.ellie Eva Powers has been actively at w01:k on 
the problems of the Special Class Child for twenty- three 
years -- at first as teacher in several different special 
classes , then as organi zer and leader of the Frances E. 
Willard Special Class Center for Girls . 
